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A INDIAN MOUND EXPEDITION 

ANDREW OTTERSON 

Perhaps nothing that can be clone to place before the young 
learner's mind a vivid picture of real things, in relation to history, 
exceed· that of an actual sight and touch of objects a nd pla c;.; 
associated with knowledge gleaned by him from his reading or 
class room exercise. If, by any means, it were po ·sible for the 
learner to visit places of historic note,-to see the people, sa_v, of 
colonial time , in their quaint manners, speech and dress, to look 
upon the remnants of an ancient civilization, or to stand, but for 
an hour, in the Hall of Fame, and be conscious of the living pres­
ence of the great master leaders of the past,-what transformation 
would there not be in his attitude toward the study of history! 

That a goodly share of our history teaching and study must 
be apart from the concrete is, of cour ·e, inevitable. I do not even 
maintain that any other method of learning history is desirable . 
To study science by experimental procedure alone, dissociated 
from the printed record of past achievement, I believe would be a 
waste of time; so I conclude that history, " ·hose scope and content 
reache · out to vaster proportions even than science, whose facts 
lie forever b eyond the reach of human eye or living experience, 
can not, in any g reat measu1·f, be learned except from what has 
been left u · in written or printed form, by those who have passed 
away. "\Ve may assume, therefore, that books constitute prac­
t ically our only avenue to the past. 

B ut what shall we say of the teacher ·who omits entirely the 
u e of concrete illustration in hi. teaching? Can the unformed 
mind grasp the meaning of thought or fact from teacher or book 
otherwise than by association with the rnlatecl concrete? I s it 
not true that all early teaching mu t be based upon the learner' 
personal contact environment? 

I am not here attempting to define exactly what shall con­
stitute the dividing line between books on the one hand and 
experimental practice on the other , in the teachinp; of history or 
any other subject. I merely wish to call att ntion ao-ain to the 
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fact that the learner must depend upon his concrete experience to 
interpret the fact gleaned, from books. 

But, I must get to my story, to which the above is meant as 
an explanatory introduction. 

Last spring, the Department of History of thi,; institution, 
on a Satmclay, undertook what they were pleased to call an 
Indian-mound expedition, to a point about fourteen miles north­
east of Kirksville. The expedition consisted of ;;tudents and 
teachers in the department, as ·well as of others intC'rested, to the 
number of about fifty person . The region visit.eel was known to 
have a number of large Indian mounds, several of which, at least , 
had probably not been seriously disturbed. A member of the 
history faculty, Professor Kingsbmy, together ,Yith one or two 
st udents as guides, had previously visited the region to secme 
permission from the owners of the land to dig into the mounds. 

The interest arou, eel in the matter among student proved 
astonishing. The picnic idea, of course, appealed to many, altho 
in others thi8 was by no means the chief motive. So many stu­
dents, indeed, presented themselves at the last moment , that the 
general manager of conveyance came near losing hi:,; otherwise 
good reputation. 

For the benefit of those who may like to try a similar venture, 
let me explain that besides various carriages, some of which were 
furnished by friends free of charge, we hired a large solidly-built 
hay rack on a lumber wagon, together \\ith a good team and driver, 
all of which cost us five dollars. 

I would like to dwell upon the trip going out, how, thanks to 
the majestic dignity of that hay rack, which resisted all attempts 
at :-;peed, the whole expedition came near losing ,;ig)1t of its main 
object entirdy, changing itself from an expedition into the dim 
past, to one of exploration and cliscoyery of the sunlit, flower­
perfumed present. The writer (historically Rpeaking) was reminclccl 
of the march of the Union army on its ,vay to its first battle at 
Bull Run. 

Tlw expedition was amply prepared ,Yith shovel,,, knives, ancl 
<·amcras, ancl, I must add, food. 17 pon reaching 1 he large ' t mouncl 
open to exploration, this wa,; carefully ;;urveyed with rcfrrence to 
its probable boundaries ancl center. This mound, as well as 
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others in the neighborhood, was located at the summit of a very 
high eminence, almost bluff-like in character, overlooking a broad 
river valley. The digging was begun at two point on the out r 
edge of the mound, and followed carefully along two line drawn 
at right angles thru the estimated center. The ·oil was so sanely 
that vegetation found but scant subsistence upon it . Mixed with 
the sand was a small percentage of d ay, also a few (probably 
glacial) rock . 

The digging of the trenches produced nothing of particular 
value at first, as only one or two small arrow head. were found. 
As the trenches crossed each other at the center, howevn, excite­
ment was ·udclenly aroused by the uncovering of bones of some 
kind, at a depth of about four feet below t he surface. It was 
soon found, upon close examination that t he bones were not 
animal but human skeletons, and that they were in an advanced 
state of decomposition. Procedure now necessarily became ex­
ceedingly slow. Before going at the omewhat serious and difficult 
task of exhumation, every precaution was taken not to de t roy , or 
in any manner mutilate, the skeletons. Patient toil with kni,·es 
and other small implements, under the direction of Professor Fair, 
revealed that there were probably three skeletons, two adult. and a 
half-grown child. Two of the skeletons lay wit h their heads in 
the same general direction, altho the bone were somewhaL inter­
mingled; the third skeleton, altho somewhat min~lecl with the 
bones of the other two, lay with it!:; heacl in an almost opposite 
direction. One of the skulls was taken out almost intact. The 
frontal, parietal and maxillary bones, a, well as some teeth, were 
secured in position. The teeth in this skull were well worn down, 
showing mature age of the individual. Photographs were taken 
of the skeletons as they lay in the mound. 

As to the theory regarding these mounds, or t he circumstances 
attending the burial of their incumbents, we can only guess. The 
bodies seemed to have been placed in a Ritt ing or crouching posi­
tion and close together , and then covered. 

Jothing else of value was found in this mound. 
About half a mile from the first mound, u hasty cx,lmination 

of a part of another reYealecl the fact that human bodies had 
been buried near its outer edge, as a number of bones were here 
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found about six inche:'l below the surface. Time clid not permit 
more eareful xploration of this mound, nor did we discover any­
thing remarkable in its shap or loc-ation, except that it lay, like 
the others, upon the extreme top of the eminenC'e overlooking the 
river valley. 

Parts of th sk -lctons were taken back with the expedition, 
and may now be seen in the historical mu,·eum of the State Iormal 
School. 

I shall not attempt to point out any value connected with 
the above expedition, l ut will leave that to the reader to judge as 
he sees fit. I m rely offer it a,; an example of concrete illu tration 
in the teaching of the subj ct of history. 

(j 



SOME NEGLECTED PHASES OF ANCIENT 
HISTORY* 

JOSEPH LYMAN Kr GSBURY 

If you will refer to the 20th chapter of First Chronicles, at 
the fir ·t verse, you will find the following quotation: "And it 
came to pass, that after the year was expired, at the time that 
kings go out to battle, Joab led forth the power of the army, and 
wa ted the country of the children of Ammon." 

This in general was the attitude of most ancient writers of 
history. They needed little to know what might be t he causes 
of wars of their nation with its enemies, least of all the economie­
such would be far too undignified and insignificant for incorpora­
tion in o important a work as history. If there were causes, 
they lay in some tradition-the abduction of a Helen, t he ancient 
rivalry of a Roman and a Punic, or t he like. If other and more 
intelligible reasons were given they were usually political. For 
economic conditions, for the natural resources of a land. the ancient 
historian had little leisure. It was simply beneath his dignity 
to discuss. Mere things he generally scorned. 

It is astonishing how much this has continued to be the at­
titude of the historian of the present day, concerning ancient times . 
.A student t rying to understand those times is simply left to imagine 
that the contemporaries of a Plato, or a Moses, or a Cicero, or of 
any other date B. C. were a clas who delighted to break each 
other's heads for the ame reason that clogs delight to bark or 
bite. 

Since more attention has be<.:ome the fashion in describing 
the geography of a country whose history was about to be dis­
cussecl ,-so greatly stimulated by the appearance of :Miss Semple':,; 
book on American History and its Geographic Conditions, every 
re. pectable historian has felt in duty bound to put the first chapter 
of his work on the Land and the People. This has however in 
many cases been highly uperficial, contenting it. elf largely with 

*A paper read before the Faculty Club of the Normal ,"'chool, :\I h. 5, 1915. 
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a description of the mountains, plains, rivers- if, as in the case 
of Greece, only for the sake of saying that they were not of much 
importance, as climate, and troubling itself none at all with what 
might be under the surface of the ground, while the subject of 
what grew on its surface was usually grouped in a sentence or at 
most in a paragraph . As an illustration I may cite the fact that 
only once is a gold mine mentioned in the entire five volumes of 
Mommscn 's History of the Roman Republic, and that just north of 
the Alps, while of all the silver mines of the ancient world only 
those outside Carthagena in Spain are worth a pa ·sing mention. 
He docs concede that doubtless gold was washed from the moun­
tain streams running (both from the east and west) into the Rhone. 

But lest my introduction should constitute my entire paper, 
I must hasten on to my second point, which is this: the nearly 
entire tendency of this general field of history tends to the con­
struction of a highly artificial atmosphere in the mind of a young 
student , just starting, either in High School, or College, to explore 
the mysteries of history, before the time of Chri. t. I suppose it 
trike. as specially strange a student of American History, who is 

accustomed to consider the rush to California, Montana or Colo­
rado as one of the important points in our own history. It wa8 
with a view to finding out what were the physical assets of the 
ancient world, their crops, animals and mines, that I undertook 
.·ome time since to find out where were located the most valuable 
minerals in what may be considered the Mediterranean Basin. 
I shall cliBcuss first the uative deposits of gold, the next of silver. 
So far as I have been able to ascertain, there were seven ancient 
centers of gold-mining. Two were located in Egypt or its natural 
sphere of influence up the N"ile. The earlier of these to be worked 
wa,; on the west shore of the R eel Sea, about clue wc;t, though a trifle 
south, of Thebes, the southern capital of the Empire in the great 
days of Thutmose III, possibly the grcate t of Egyptian monarchs , 
the other in Nubia above the fourth cataract. As early as the 
days of the Pyramid builders considerable attention was paid to 
the trade routes running cast, while by the days of Sesostris III 
and the :;\liclclle Kingdom, in the third millenium B. ' . regular 
depots were establi. heel and wells dug for the caravans bound 
either to the seaports on the Reel Sea or to the Nile. Little at-



tcntion of cour e was possible in the clays of the formation of 
Egypt 's single Kingdom to the country above the first cataract, 
but in the clays of Sesostris III and his successors we have the 
journals of commanders who led expeditions up the River into 
the Land of "\Vawat etc. Though put in military phra.·eology 
it i clear that these were rather more piratical and trading ven­
tures consid ering the small number of men involved ancl the em­
phasi placed on the fact that not an Egyptian died. As time "·ent 
on, the expedit ions sout lwmrcl became more Rerious, ancl finally 
the land was made a part of t he dominion of the Pharaoh. Since 
most of the country waR exceeclingly rough, ancl agriculture waR 
absolutely out of the queRtion, it is clear that tliiR undertaking­
quite as seriously prosecuted as the subjugation of Pale tine-could 
have hacl but one motive, the acquisit ion of the mining regions of 
N ubia and of the granite ancl other quarr ies. 

I suppo.-e that there is harcll.v a person here 1Yho ha:- not read 
the legend of the search of the Argonauts for the Golden Fleece, 
yet I doubt whether it has occurred to many of :mu that this in 
legendary form is really an early story of Greek golcl miners 
·eeking treasure in the veins on the eastern encl of the C'aurasus 
along the Black Sea, ancl it ,vould doubtless comC' as a greater 
surprise to people utterly ignorant of economic conditions in those 
distant times to realize that one of the most flourishing colonies of 
all those Rent out from the Greek cities was the port whence 
departed the vessels laden with gold for Athens or Corinth, or, a, 

little before these, Miletu, . · The richest gold country outside 
the sphere of Egyptian influence was t hat on the Cayster and 
Meander in Lydia, whence t he fonarchs of that kingdom ohtainccl 
an abundant supply of t he precious metal. "\Ye have all read t he 
stories which astonished the Greeks so of the wealth of Croesus, 
but only passing notice i given to one of the most important 
sources of this wealth, the gold mines in the Tmolus range, close 
to their capita.I at Sardis. It seems to have been quite customary 
for mon archs to re erve for their special use all mineR of precious 
metals. Besides thi · were some smaller ckposits in the Troacl, 
immediately south of the Propontis, which doubtless furnished 
to Troy its supply of raw or unrefined gold. 

Turning next to Europe, miners from C'nkis, wlwre there 
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wrrc consiclrrablr drpo;;its of ropprr, r , tabli;;hed a numbrr of 
colonieR, which became kn0\\71 as Chakidice, whrre however they 
:ohortl~- clif,cowred hoth golcl ancl ~ilYrr, nncl furnished consider­
able quan1 ities to nll tbr ( :rerk townc; of both t he:-;e metalR. As 
the Janel bec·amr brtter known, another and rielwr gold depo it 
\\·as cli;-;coYcrrd on t lw c;iclr:, of ::\It. Panl!;aeus, whirh, with the range 
of whiC'h it wa;; t he sou1.lwrnmost prak, c;ervecl ac; the hounclnr:v of 
Thrace. It wa;; ,Yell known hefore the cla_,·R of the ::\faceclonian 
Empire, bul was extensi,·ely and thoroughly workrcl lJy Philip 
·who used the mrans thus p!a('cd at his dispo:,;al to obtain control 
of Grrcce. It was doubtless the samr region t hat financrcl the 
equipmrnt of Alexander's army. 

Among thr most mar-velous of thC' ancient peoples in certain 
clirr('tion:-:i wrre the Phocn..icians, whose capability is Relf-evident 
to any student of their colonic. ancl trading posts. :-:ltrabo de­
clares-basing his assertions on all tl1C' records ancl traditions at 
his commancl,- that the rarlic;;t mines of thi;; region on the border 
of Thrace ancl ::\Iaecclon werr fir-;t worked by Tyrians. Further, 
they were found in such numbers on the we,-,tcrn sicle of the Iberian 
Peninsula that in hi: day most of the 1 owns werr known as Punic 
or Phoenic·ian. Further, they were working the British gold 
fields, ancl shipping the product to C:acle.-; for export to the trading 
centers in tl1C' entire ancient world. 

I am of opinion thnt the riehest-or at least one of the richest 
-golcl region,; of the early European world wa.· southwestern 
Spain, in the vallc:v of the C:uaclalquivir, ,vhose seaport was Gades. 
:'.'-Inch more was founcl throughont TurclC'tania, and further exten­
si,·e deposits were founcl of both golcl and silver in the countr~­
liehincl Carthag<'rnl. It was thc1we that was obtained that golcl 
of Tar,-;hish ,vhich went into th<' eoustruetion of Solomon's Temple 
at Jerusalem, and from the earliest times there seem· to have been 
a heayy export of the precious metals. So famou;; was this carl.v 
gold countr>' that it mu-;t have been a Ycry dominant moti,·e in 
the mind of the grrat father of Hannibn.1- Hasdrubal Bnrca­
when at the eonc·lusion of the di,mstrou-; first Punic \Yar, he 
started to establi:,h a ,;eeoncl Empire for Carthage. It was with the 
funcl-; from those rich cleposlts of golcl and HihTr that the Barea's 
hoth kept the situation at home ,vC'll in hand , ancl secur cl the 
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means of equipping an army for the invasion of Italy. You will 
all recall the wrath with which the Roman historians referred 
to (what we Rhould call the exceeclingly effective) use of 
Punic gold made by Hannibal. It iR also undoubtedly equally 
true that the very same gol l ancl ilvcr mines exercised a potent 
influence on the Roman commanders who subsequently sul)cliviclccl 
:::\pain into Roman Provinces. In the day,· of Strabo Gades was 
the second largest port of export both for value and tonnage, in the 
Empire. 

Crossing the Pyrrhenecs, we enter a fifth region of gold mines, 
along the southern and ca tern slope of the Ccvcnncs i\1tR. , where 
in Roman days grew the large city of Toulou ·e, one of the most 
flourishing in the Empire. The antiquity of these mine. I have 
been unable to even approximately determine, but could we lay 
hands on the material, would not be greatly surprised to find this 
to have been the economic cause of the establishment about 600 
B. C. of the Greek colony of Mas ·ilia, a lid of ·whose exports 
seems always to have included con. iderable amow1ts of gold, 
though doubtless part of this was British by the rond leading up 
the Rhine and clmYn the Rhone. 

Still further west there was some, though not a large amount , 
of gold in the western foothills of the Alps, where the rin•r,; seem 
to have yielded fair returns on placer mining. Docs it not seem 
Relf-evident that the::;e two ,;ources of i-;upply are the basis for the 
fact that Lugclanum or LyoIJ.::i was the home of one of the mo::;t 
flourishing guilds of goldsmiths in i.he day;;; of ?>foro and Diocle­
tian, when they were the cause of one of the most thorough ancl 
savage persecutions of the Christians. Turning from this enum­
eration for a moment, may not the existence of thrsc mines have had 
considerable to do with the extension of the Romtu1 domain of 
Gaul Cisalpine to include the Xarboncnsis, all of which hacl been 
gained before Caesar became Proconsul? 

Three regions remain which require mention all of them fur­
ther ea:st. None were of the extent of those we have so far con­
sidered though some became exceedingly famous. Thus ,1.bout 
150 B. C. some valuable deposits of gold were lliscovercd at :N"oreia 
in what later became Noricum, and re1-;ultcd in a furor somewhat 
,mggestive of California clays in American Histor)· . :-4o he,1xy was 
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the migration of Italians to tlw El Dorado and so large waH the 
amount of gold mined within a short time in proportion to the 
total amount of the metal, that the Yaluc dropped a third in Ital:,' 
in comJXtrison ,Yii.h sil\'C'r. These X oreian mines were in the 
land of the Tnurisci and had apparC>ntly bC>en opC>rntecl to a ,nnall 
extent, for th moment the price fell so sharply the Celts turned 
out all the Italians and reduced the output. "\Yhen later the 
Roman boumlarie:,:; were C>xtcmlecl to inc-ludo this region, the port 
for shipment lJecame Aquileia at the head of the Adriatic:, which 
in the day:,:; of Pliny ,nt:-; 01w of the mo::it flouric;hing of the ancient 
world. There waR also at a very early day a eonsiclerablc amount 
of free p;old found along some of the tributaries of the Po. But 
not until close to the tlnys of tlw Empire was gold regularly coined 
in Italy. 

I can only mention in passing the fact (as stated by some) 
that there " ·as gold on the cast side of the Adriatie at a c01nrenient 
clistane from Epidmnnus, whieh ·wa:-; one of it:-; reasons for ex­
i;.,tcnce. It hacl been established by Corcyra. Then turning 
cast, there was f1, considerable amount of it found along the north 
:,;hores of Asi<. l\Iinor in Pontu · and Phrygia. "\Yhether these 
regions had been mined before 700 when the C: rC>eks began to 
colonize, I am unable to say, though this need not be taken as 
proof of a negative rnrt. 'IVhen the book of Hittite hi:-;tory shall 
finally have been opened it may be possible to clC'finitely answer 
the question. That the latter were able to do it iH easy to sec, 
as they worked the gold field.- in the vicinity of their capital 
Boghas Reui in the clays of their greatne!:is. The earliest references 
to the Hittites in Egyptian records f:hmv that in the clays of Thut­
mose the Great they had ornaments of gold, and pos!:iibly also a 
certain degree of eoinage, minted at home, anLl of remarkable 
purity. That there were very considerable gold veins in either 
Babylonia, A.,;syria , or :;\lc,;opotamia I am unable to assert. But 
that gold seems to have been found there at a very early time, and in 
Hufficient quantities to sati, fy the purposes of trade, so far as this 
was not barter, seems true. There were extensive deposits of 
metal of several sorts in the Zagros, to the northeast of Assyria, 
and gold formed a part of this. There were oth r deposits in the 
mountains of Armenia toward the Caurasus, and some gold was 
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obtained near the southern encl of the Caspian Sea. There were 
also mines in the I sland of Cyprus, and in Thasos ancl a few other 
iRlands of the Mediterranean and Aegian. 

Turning next to silver , there was practically none in Eo-ypt, 
where the price ,vas in consequence always in the clays of Egypt's 
greatness much higher than that of gold. On t he other hand 
there were very much greater ·ilver deposits in the Zagro and 
elsewhere in Assyria, and when trade became general between 
Asia and Africa the effect was to about establish an equilibrium 
in values. There were also heavy depo ·its in Cyprus, where 
copper, lead and silver were found in the same rock formation. 
The remainder of the Asiatic supply came either from the moun­
tains of Elam, east of Babylonia, or from Cilicia on the outh and 
Pontus on the north side of the peninsula of Asia :Minor. It was 
the silver mines of the latter district which furni shed means to 
equip the armies of iVIithdrate. when he was such a dangcrou.­
enemy of Sulla in the last century of the Republic. 

So far I have been unable to mention Greece proper in my 
paper. 'iVere I to pause for a moment, you would instinctively 
think of Attica and Athens. Yet I wonder how many histories 
even mention the financial basis for t he rise of this, the proudest 
city of all the ancient worlcl,-the silver mines of Laurium. After 
that dangerous trip to Ionia in the course of which Sarclis had been 
so impudently burned under the very nose of the august potentate 
of the Four Regions of the ·w orlcl, as part of the title of Darius 
read and the defeat of the expeditionary force at Marathon, it 
behooved the good people of Athens to look to their future safety. 
Yarious plans having been discussed, it was Themistocle. who 
ro ·e in the assembly to propose that the recently rcopenetl mines 
at Laurium be made to furnish t he wherewithal for the construc­
tion of the fleet which later under his adroit leadership brought 
destruction to the Persian fleet at Salamis. From that day the 
silver mines became one of the important supports of the Athenian 
Empire. So far as I am able to find, there were no other mines 
in Greece, though there " ·ere a fc,y clepo:;its on some of the Cydndes 
and further north. 

In the west there seem to have been a numher of :-;ilver mines 
in various plac0s, among the one;; of secondm·~- importance l)eing 
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t bo;.,e of NnnliL1ia, cxtensiv<'ly \Yorked h:,· the Carthaginians during 
tl1C'ir control, ancl Inter by Roman contradorn, a;; the state only 
resen·ecl mines of gold; and the Etru:can. "\Vhen one :tops to 
c:om,idn that in the clays of Home's infancy Etruria was already in 
a highly civilized state, dividing ,,·ith the Punic and the Greek the 
commerce of the ,Yest , the influence of thC'se silver mines to the 
ea:-.;t of Florence in the foothill. · of the Appennines is apparent, as 
is also in part at lca:-.;t the rea:-.;on.· for Home ':-; expansion on the 
north. The et11'1)' coins of Rome ,wre exclusively silver. 

But the great silYcr country of tho:-.;e clays- tlw X evada of 
its time, was i:::ipain, ,vlwre in the time of Hannibal, production was 
:-.;o heavy, ancl yet continually umliminishecl- mincl you, under 
entire!~· private initiative in tl1C' later time:,.;, of Augustus. 



DESCRIPTION OF A COURSE IN THE TEACH­
ING OF HISTORY* 

E. l\I. VIOLETTE 

As a usual thing most of the students who have enrolletl in 
my classes in the Teaching of History have been graduated from 
four year high schools and usually most of them, whether grad­
uated from such schools or not, have hacl three or four units of 
high school history. In no case has any t uclent had less t han 
two unit.. Some of them have clone some \\·ork in college courses 
of history. These facts have been ascertained hy actual investi­
gation at the time when the different clas::;es have been organized. 
As a general thing I have found most of the students fairl:\' well 
informed in history, tho at timrs they have revealed a rather 
startling lack of historical information. 

l\'Iy first effort on organizing a cla1:s has been to get some sort 
of a line upon the conception of history that the newly enrolled 
students have, their attitude towards it as a subj ect of study, and 
their estimate of the kind of instruction they have had in the past. 
I have, therefore, been in the habi t of introducing cerl ain topics 
that would bring out, parti ally at lea t, the desired information. 
~uch quebtions as " What is History and ,-vhy should it be Studied 

*The course in the T eaching of History in i his institution ('On,-;titutc:; 
one quarter 's work for which two a nd one half hourn credit is 11:iven, and is 
<'Oncluctecl by the t wo members of the Divi~ion of History and Government 
who are submitting papers on that topic in this buUetin. For ,;omc time the 
work of ('Ondu ct ing the course has been div ided so that it falls to 011c of these 
iwo men during the summer and fall quarters, a nd to the ot her during the 
winter a nd spring quarters. Each one has developed his course independPnt l:I' 
of the other and on somewhat separate lines. Both, however, have reccivPd 
mater ial assistance from i\Iiss Doolittle, Supervisor of History and C:eography 
in the Practice School , and other members of the faculty of that school, for 
which due acknowledgement is here made. " "hilc in some malt er~ lherC' is , 
therefore, substantial agreement in the form and content of t he courRe a~ thus 
given by these two men, in other· there a rc esscnt ial diffcrrnc-es. li'or that 
reason it, ha.- been thot advisable to prcRcnt a description of the " ·ork done 
in it in two separate arti cles. 



in thr School:;'?"; "\Ylmt WC'J'e the Yirtue, and the Defects in the 
Teaching of your former History Teachers?"; "\Vhat Period of 
History clo you like best and \Vhy? ", are a ·keel the stud nts. 
Each question has been made the subject of one clay':; discussion, 
the ::;tudents having been required to write out in advance their 
,·iew::; concerning the topic of the clay. For sometime I have 
been collecting data from the papers I havr received from my 
students along these lines, and some day I hope to work them into 
a paper on the "Students' Point of Yiew to,Ymds History and 
History Teaching." The data have been quite illuminating to 
me and doubtless may be of some considerable interest to others. 

After this preliminary work has been clone the main task of 
the course is then taken up. That ta, k is the ·tudy of history 
in the elementary school. 

The aim is to make the course a:s practicable as possible so 
that when it i:; finished, the students may feel that they have 
been discussing and thinking about certain plans and method& 
in the teaching: of history which have not only been realized some­
where by omebocly, hut which also, under ordinary circumstance:;, 
might be adopted by them in the elementary schools to which 
many of them may shortly go as teachers. But, while the effort 
has been in the main to keep thr :tuclents ,vorking upon matters 
that are within the range of thrir realization under ordinary 
circum:;tanceR, there has been no hesitation to go from time to 
time into those thinO's that could be realized only under the most 
favorable circnm ·tance'-'. 

As a kind of guide and ba:is for the main part of the work 
of the course, the Report of the Committee of Eight of the Ameri­
can Hi::-:torical Association which outlines a :=;eheme of btudy in 
history for each of the eight grades, has been us ;cl. An attempt 
iH made to examine the work outlined for each of the:;e grade , 
,Yith special empha:;i:; upon the sixth grade. 

The work in the first grnde as sketched by the Committee of 
Eight begin;; with a study of primitive life a:-:; exhibited among the 
Americau Indian:;. It seems to be very generally agreed among 
teachers in the elementary schools that the chilcl :;houlcl be given 
an opportunity to study primitive life very early in bis ·chool 
course. But they differ among themselves a:; to what primitive 
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life should he studied and as to the amount of time that should he 
devoted to such study. As ha.· been said the Committee of Eight 
suggests that American Indian life should he taken as illustrative 
of primitive life, and it make. this subjeet a part noi. only of the 
work in the first grade but also in the second. The other topics 
for these two grades arc at least hrn of our national holidays, 
Thanksgiving and ·w m;hington's birthcla)'. 

A great many teachers feel that American Indian life it! not 
the proper form of primitive life ,vith which to begin the ,-;i ud~- of 
history in the first grade. For one thing, the~' sa:-' iL is not primi­
tive enough, and hence there is no opportunity to sh°'" how early 
man pa. secl from lower ,-;tages of ci,-ilization t highrr. Hen(·c 
they advocate that the life of the earliest man should he taken up 
at the very beginning, and that thru the first three or four grades 
the development of that lif should he traced in a very o-eneral, 
and yet rather clearly, well marked fashion , thru its earl:v Rtages. 

For this reason I htn-e been accu.·tomed to have m:-- students 
read the four volumes in the Dopp series, entitled "The Trer 
Dwellers", "The Early Cave :Men", "The Later Can' ::\Irn" , and 
"The Early Sea People", before we take up the Report of the Com­
mittee of Eight. A whole clay is given to each of these books and 
some attention is paid to the problems that would naturally arisr in 
c01mcction with the subject that has been dcvelope l in each of 
these very intere. ting and scientifically constructl'd books. Some 
manual construction work is also done in this conneetion, further 
mention of which will be made later on. 

The whole subject of primitive life is dealt wilh vt'I')' hurriedly 
and ·uperficially but enough is done to acquaint lhe class "'ith 
the fact that work of this ort i being carried on in many of our besL 
elementary ~chools and to sugge:,,t that in a moclifiecl "·ay at least 
it can be carried on in almost any sort of an elementary school 
that can provide a small amount of equipment, surh as the Dopp 
books and a few things necessary to do some manual eonstruction 
work. I have found that many in my classes were already aware 
that thi. kind of work is beino- done in the first four grades in 
many elementary schools thru out the country, but man:-' more 
have never known of it before. This faet would seem to be 
sufficiP11t reason, if there were no other, for gi,·in)!; some time to 
the matter in this course. 
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Some of our leading elementary teachers, however, would 
not undertake the study of primiti,·e life in the first grade at all, 
but would have the child center his attention at the time upon 
bis home life under the three heads of food , clothing and shelter. 
The method of presenting this sort oi wotl<. has been very nicely 
outlined by :i\Iiss Gregg, of the Practice School of the Cape 
Girardeau (::\Io.) Normal School in one of the bulletins of that 
institution, and I have generally required my student· in this 
course to read 1Ii ·s Gregg's outline thru and discuss it. 

After a study of the child's home life has been made, some 
teachers take up home life in modern Japan or in modern 
Holland for the purpose of acquainting him with the fact that 
the life of all children today is not the imme. In this way the 
idea of contrasts is brought home to him in a kind of way that is 
natural, and when he has acquired that sense of the difference 
between his way of living and doing thing,; and that of foreign 
children of today, he will find it much easier to enter into the still 
greater contrast between his life and that of tlw primitiYe child 
and of primitive people in general. 

Not until all of the e different -ways of studying or approach­
ing primitive life arc discw,sed , is the Report of the Committee of 
Eight taken up. The first thing clone with thi · report is to 
examine the work of the first five grades, comparing what there 
is in them dealing with primitive life with what we had been study­
ing from other outlines and scheme of .·tudy. At the same 
time, the suggestions that have been made by Professor Bliss of 
the San Diego (Cal. ) K onnal Rchool in his "History in the Elemen­
tary School" (American Book Co.) are brot under review for 
sake of comparison at least. 

The work as outlined by the Committee fm the fir::;t five 
grades is examined rather hurrie Uy, because of the desire to :pencl 
a large portion of the time given to thi.;; eourse on the work of the 
sixth grade. The subject dealt with in this grade i: the life of 
peoples during the ancient and the medieval period,;, especially 
the medieval period. The rea, on why I h,iYe ehm;en to spencl 
more time on the work of th:i" grade than n.11 the other grades 
put together is, briefly, that as yet European history has been 
introduced in comparatiYely few of the elementary ::ichools 
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thru out the state, and, as for that matter, tltru out the whole 
country. Since that is the case, I have frlt that for the present 
at least, special emphasis should be given to this subject in onler 
that more and more of the generation of teachers now coming on 
may have brot to their attention the rather vital necessity of 
putting ome sort of a European background into the American 
history work that has long been holding a place in some form or 
other in the seventh or the eighth grades or in both. 

The history of elementary education in thi: country show:-; 
that history entered the cuniculum of the elemcntaty ;-;chool in 
the form of United State· History for the eighth grade. For a 
long while it was the only form of history that was thot of a a 
po,sibility in the elementary schools, ancl whenever more hi~tory 
was wanted in these schools, a diluted form of the same subject 
was prepared for the grade just below; and when still more wa: 
wanted a weaker olution was dished up for the sixth grade. The 
result was we had United States history in nauseating doses in 
the elementary grades. Finally primitive life began to be intro­
duced at the other encl of the line, that is somcwheic in the first 
three or four grades in connection with reading or manunJ con­
struction work. It was not very long after thi;; innovation wa.­
made that teachers began to see that it wa. neccs;;ary to put in a 
real historical background to American history, and ~1, place was 
found for this background in the sixth grade. A. yet, however, 
only comparatively few elementary schools arc introducing this 
work in European hi ·tory, and since it is still in the pioneer stnge, 
I have felt justified in giving special emphasis to it in this course. 
It is to be hoped that the propaganda that has been started by 
the American Historical Association in behalf of this ·tucly of 
European history in the , ixth grade will become productive of 
such good results in thi:s state, as "·ell as elsewhere, as to make 
the special emphasis upon it in this course unnecessary very soon. 

In order that the plans of the Cornmittee of Eio·ht for tbiH 
sort of work in the sixth grade may be all the better appreciated 
and understood, I have been accustomed to haYe the members of 
the clw,s huy one of the text:- that have been written along the 
lines laid dmrn by the Committee. At least fiye different text­
books ha Ye been thus written: (1) I-fording, ~tory of Europe, 



(Scott, Foresman & Co.) ; (2) Atkinson, European Beginnings of 
American History (Ginn & Co.); (3) Nida, Dawn of American 
History in Europe (Macmillan); (-!) Gordy, American Beginnings 
in Europe (Scribners); (5) Bourne & Benton, Introductory Amer­
ican HiRtory (Heath & Co.) All of these hooks have been very 
cleverly gotten up and seem well adapted to the vrnrk for which 
they arc clesio-ned. The text that is selected for the dass is read 
thru almost entire!~·- The general manner of procedure has been 
to a ·;:;ign a lesson in tbc text that might constitute the work in a 
class in the sixth grade for a ,veek or two. But these assignments 
arc alway" accompanied by assig1m1rnts in the rcp;ular reference 
books in the library which will dew lop the ;:;uhject under con. idera­
tion in a proper manner. The effort iR to enable the . tuclent to 
,-:cc for himself "·hat thc pupil,; of the Rixth have to "ork with 
and what kind of material the teacher may go to in order that he 
may aclcl to his own equipment for the task that is before him. 

But the ,rnrk that is clone in elaborating what is in the simple 
textbook is not confined to books of reference in the library. A 
great deal is clone in the way of illustratiYe work. 1\Iuch of what 
is clone along this line is adaptable not only in the sixth grade 
but al. o in other grades, both below and above including the 
High School. In many in ' tances the illustrative work that is 
::;tudicd out, at this point in the course is uitablc for the high 
school only. ~o attempt is made to confine ourselves to such 
,rnrk as would be usable in only the Rixth grade, but an effort 
is made to bring under consideration several different kinds 
of methods of illustrating the study of hi, tory, irrespective of 
whether they arc adapted to one particular grade or might be 
used with sonic variation or modification::; in several different 
grade~. 

A certain amount of manual ronstruction work is undertaken. 
For example, a Greek temple, a mona::;tery and a ca. tie have at 
different times been modelled in clay. Generally work of this 
sort has been clone in groups, one set of . tuclents being assigned a 
Greek temple, another a monastery and another a castle. Smaller 
tasks arc also undertaken, uch as constructing a fire maker, weaving 
a basket, l1oiling meat with heated ,;tones, or putting a handle 
on a stone ax. Such smaller tasks as these have becn clone in 
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connection with the :tudy made of primitive life. The object in 
having students in this course, most of whom have already passed 
the high school stage, do manual construction work of this sort, 
is to suggest to them not only how special interest in many a sub­
ject in history may be aroused thru devices of this sort, but al o 
how such means may contribute to real mental growth and develop­
ment. Time and again students who have labored long and 
diligently over a model of the Parthenon have declared that they 
had acquired an understanding of the plans and arrangements 
of that famous building which all their former study pursued in 
the ordinary way, had failed to give them. One task of this sort 
is all that is necessary to bring out in a most convincing form 
how work of this kind can be usccl to great advantage and profit 
in developing certain phases of historical st udy. 

Advantage is frequently taken of the manual construction 
work that has been clone or is being clone by the pupils in the 
different grades of the Practice School, and the thing::; they have 
made that have been preserved or those things that they may 
happen to be making at the time arc ex'.l.mined and commented 
upon in class. 

Considerable attention i;,; given to the right use of the lantern 
and lantern slides. From the large l:itock of slides belonging to 
the Division of History and Government, a ~et illustrating 
a given subject will he selected and placed in the hands of a 
student. He is told to work up a report on that subjE>ct and 
illustrate it with these slides. He is given ·omc instructions in 
the use of the lantern so that when he makes his r0port he will be 
able to operate it himself. After he has made his rrport, the 
order in which he arranged the slides, the character of the material 
he introduced in connection with them, and his grasp of the sub­
ject he has been inve tigating arc criticised by the rest of the ela:ss. 

This is not the only way, however, that slides can he used. 
Instead of assigning a subject ancl a lot of , !ides illustrating it to 
one member of the cla.-s, the assignment may be given to the 
entire class, if it is not too large. The slides elected for the work 
are placed with the library attendant and each student in the 
class is required to study them and work up a report. \VhE>n thr 
class take. up the subject for discussion, the slid0s that have b en 

21 



studied "ill be shown and the cla:-;:-; will join in discus. ing the 
subj0ct that hacl been asflignecl for study. 

~ometimes slides arc introclucecl " ·ithout any previous assign­
ment. In the midst of the cli. cus. ion in the class, some point 
may be raised which can 1Jc effectively illustrated by a slide or 
two. If these happen to be in our collection, they arc brot out 
ancl shown thru the lantern ancl in a moment or two the point is 
dearecl up , whereupon the work is resumed as before. 

In these and other ways some of the proper uses of the lantern 
and lantern . liclcs are demonstrated. Everything is clone to dis­
eourage the "sho"· feature" of lantern slides and to make their 
use provoke real thot and reflection. 

A . tep further in this sort of work is usually taken before it 
is dropped. A student i' aPsigned a subject for which no slides 
arc available in our collection and he is told to go thru the books 
in the library that he thinks will contain pictures which, if made 
into lantern slides, might be used in developing his ubjcct, and 
make a list of these pictures in the order he would use the slides 
when making a report. The purpose of this exercise is to acquaint 
him with the method that is usually follm-rnd in gathering material 
for . cts of slides. If he is always furnished with a selected set· 
that illustrate the subject assigned to him he will hardly realize 
the ,vay in which the slides in the set came to be brot together. 
But if he is set to work selecting for himself the material from 
which slides might be made, he gains an appreciation of the 
matter that will be of some considerable value to him. 

In this connection he is advised to form the habit of noting 
clown on cards those illustrations he may meet with in hi. reading 
that might be usable in lantern slide work, and of sorting out 
these cards from time to time according to subjects and then 
filing them in some sort of a receptacle. He will thus learn to his 
great surprise how quickly a large number of references will be 
accumulated and how much the actual making of lantern slides 
"·ill be facilitated by this kind of a habit. In fact the filing sy tern 
is urged for references of all sorts, further mention of which will 
be made later on. :Moreover, students who arc looking forward 
to becoming history teachers arc urged to learn how to make lantern 
:-;Jiclef:l in the photography c:ourse,; that arc given in this institution. 
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Dramatization is attempted to a certain extent. Each 
. tudent i,; asked to choose some subj ect in history that will lend 
itself to dramatizat ion, and then aft er making a detailed invcst,i­
p;ation of the subj ect he i. required to write a play that will be 
true to the historiral situation and that in its dramat ic action 
will be suitable to the grade for which it is intended. HerC'tofore 
none of the plays that have been "Tittcn have been tried out in 
the practice school, but it is the intention hereafter to have the 
best ones dramatized by the pupils in t he grades for whi ch they 
are best adapted. 

A few local historical exercises arc planned and car ried out 
for the purpose of showing how they may contribute to the 
development of certain topics in hist ory.* For example, when the 
subjert of the invention of printing with movable types is taken 
up, the class is taken to one of the printing offices here, and explan­
ations of the various processes employed in type setting and in 
printing arc made there. Such a , ,i::;it enables the students to 
appreciate all the better the processc::; that were used in printing 
in earlier clays and also those that arc employed today in the 
production of a great metropolita n daily by means of the mosL 
<'omplicatecl of type. etting maehines and printing presseR. 

Again when we are studying certain phases of ehureh history, 
the class is urged to attend the Rcrvi cc,; of t he Catholie ehurch 
here on ,;omc Sunday morning agreed upon. As a usual thing very 
fe,y of the members of the class have c,·cr attcnclecl a Catholic Kel'\'­
icc, and even tho:c who have attended, unless they arc Catholic,; 
themselves, rarely have unclcrstood what they saw or heard. The 
object therefore, in asking them to attend at least OIH' service i:-; 
first of all to give them an opportunity to observe closely what 
they sec and hear and then thru c-l as:-;room disc: u::;sions explain 
tho,;c things that were not understood. But the primary object 
in having them attend such a :-;erYiee is to enable them from their 
experience.· to under tancl with some degree of intelligenee whaL 
they Teal about the medieval ehureh , and to suggc:-;t how as 
teachers they may assist their own :-;tuclents thru tt :-;imilnr method 
to the :-;ame encl. 

*For a full er Htatcmeni of the nuthol''s Yicm, on llrn, :<uhjcct, srr llistory 
and Covcrnrncnt Bulletin, Xo. 11, i\IarC' h, HJH. 
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For similar reasons a visit is paid to the Court House and an 
examination made of certain records in certain offices, ancl if court 
is in session, advantage is taken of that circumRtancc to have the 
cla,;,:; watch the proceedings for a while. 

As far as possible opportunities arc offered the class for 
observing actual teaehing of history in the Practiec School of thi;; 
institution and in the Public Schools of the city. "\vriicn observa­
tions arc made, the $tuclcut: are required to write out their criti­
ci~-nns, favorable and unfavorable, of what they have seen, and 
these criticisms are made the basis of class room cliscu ·sion at 
some later time. 

After we have finished doing the " ·ork that has been outlined, 
which as has been said revolves largely around the course of 
history study in the sixth grade, the cla>'s is then asked to consider 
some problems that arisP in comwction with the Teaching of 
History in the High School. In doing this we pa ::; over almost 
altogether the work as planned by the Committee of Eight for 
the seventh ancl eighth grades in American History. If time were 
sufficient that would not be clone. The Committee has arranged 
n, very fine scheme of study for these two grades, and the attention 
of the elasR to its excellence with the recommendations that if it 
should fall to the lot of any of them to teach history in these 
grades they would do well to undertake to adopt thi · scheme to 
their uses. As is genentlly known the Committee has arranged 
for the seventh grade a study of the history of the settlement 
and growth of the colonie:; and of the American Revolution, with 
enough of the European background to explain those events in 
the colonies that have their causes in England or in Europe. For 
the eighth grade the Committee has outlined the Rtucly of the 
inauguration of the new government, the political; indw,trial ancl 
social development of the United States, the westward expansion, 
and the growth of the great rival states of Europe. 

In approaching the subject of history in the high school, the 
Report of the Committees of Seven and of Five of the American 
Historical Aswciation arc read and discussed. Special attention 
is given to the recommendations of the Committee of Five regard­
ing the rearrangement of the courses so that special emphasis 
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may be given to modern history and an opportunity may be had 
for pur ·uing sociology and economics in the high school. 

A few other problems arc taken up, among which is that of 
::.\Iissouri History. At prc.-cnt the history of Missouri, if studied 
at all, is pur, ucd in the elementary and rural schools of our state, 
and in these schools it is generally pursu0cl as a s0paratc subj ect. 
That Mi souri History should be stucli0cl in the High School and 
in connection with American History is just beginning to get a 
little consideration, and some attempt is made in this course to 
examine that idea and to sec what virtue, if aiw, there may be in 
in it.* 

The use of current magazines and newspapers in the st udy 
of history is dealt with briefly. Emphasis is put upon the point 
that while a knowledge of the past is valual)!e in itself, it is doubly 
valuable if it enables us to understand t he present. Likewise a 
knowledge of the present assist u to get back into thr pa -t ancl 
appreciate it all the more than if we did not keep our,.;clvcs abreast 
of the times. Students arc encouraged to cultivate the habit of 
collecting current material having our important events that arc 
happening at present and arc giv n some suggc, tions a,; to clas:=;i­
fying material and putting it in some form for permanent use. 

Generally each student i. required to write a paper on som0 
problem in the Teaching of History that he is specially interested 
in. This paper represents the r0sults of cxtensivr reading and 
thot upon the part of the student. 

*See another a rt icle in thi,; Bulletin on" i\Iissouri History anrl thr ~rhools" 
for further details regarding t hiR matter. 
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DESCRIPTION OF A COURSE IN THE 
TEACHING OF HISTORY 

EuGENE FAm 

The title of thi. · course might be taken to mean any one or 
more of many different things. It is not a course on the theory of 
history teaching, though theories are welcomed by al l. It is not 
a course in the philosophy of history, yet ma. ter causes and mas­
terful men arc by no means spurned. Neither is this a course 
where the subject matter remains con. tant from quarter to quar­
ter, even though the quality and rank of those emollecl do not 
vary much. And it might be well to state at once that the major­
ity of the students taking the subject are graduates of either first 
or second rank High Schools. Most of them expect to teach 130011 

either in the rural or graded chools, although there are usually a 
few who have taught or will . 0011 teach in some High School. 
For mo ·t students who receive certificate from this school, the 
Administration has made this course a constant. During t he last 
year this rule has been modified. So quite a few young men and 
women enter the class each quarter with a look of wearied resigna­
tion on their countenances a. if to say "anything that has to be 
taken is not worth taking". There arc alway a few sensible 
enthusiasts, majoring in history who perhaps do the best all 
around " ·ork. The scholastic and teaching attainments of t he 
different members of the same class are always far from uniform. 
This lack of uniformity is not usually found to be a handicap, 
but rather brings in spice, variety and new points _of view. 

So much for a few "is nots", and the kind of students fo und 
in the course. In . ome cases the work clone will overlap both the 
work clone in general pedagogy and the history teaching in the 
Practice School, but, is bound to be more intense and specific 
than the general courses in pedagogy and less intense and specific 
in the matter of actual teaching than the history teaching in the 
Practice School. But in case the overlapping were considerable, 
it ,vould likely be a good thing for then sugge.·tions and point:, 
of view would come from three directions rather than one, and since 
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again the value of all these coun,es clcpcnclP so largely upon t he 
t riccl experience of those giving the work. 

And this may well lead to the statement that t he teacher, in 
order to get on even fairly well in conducting this cour,,c, must 
hold before himself consciou:;ly an epitome of his succc:.- and 
failure both as a teacher and f-ltudcnt. He need not quote hi:,; 
experiences frequ ently but he does need to wonder if the student 
is not thinking or doing something which will prove futile . In 
other words the teacher will find himself asking in his own mind 
of the student " Are you doing no.v what I once did "'? 

From the very beginning therefore it is the intention to make 
" The Teaching of History " concrete. In order to be concrete 
one must know the main purposes to be accomplished in t he study­
ing and teaching of History. But will the student in this cla. s 
know the purpo. es should the teacher state them in general terms? 
No, that would not be concrete. Then rnpposc a question he put 
to the class " \Vhat is the main purpose in the teaching and study­
ing of history "'? Most of the class who answer with an~· con­
viction will usually . ay " In order to understand the present". 
Is this still concrete'? In order to approach an answer to the last 
question, it if' concrete to ask at once" How ma11 y of you usually 
read a newspaper or magazine"? It will be found that more than 
half do not But i it not a fact that much of the present i,, known 
through the newspapers and magazines'? Al:,suming that it i:,; , 
then it is concrete for the teacher to say" Buy to-day's ne\Yspaper, 
read it as you have been accustomed to read a newspaper, bring 
it to the class tomorrow and we will begin to find out about the 
present tlu·ough it. " There is no attempt made to suggest jul:>t 
what daily paper shall be bought. On the morrow thcr0 will be 
found nearly all the kinds of papers which can be had at the news­
stands. 

Many of the class have not reali zed what are the big essential 
parts of a newspaper-so a quest.ion as to what arc those essential 
part. is put to each member of the class. .Judging from. the amount 
of space occupied it is soon discovered that tho:,;c pnrh arc the 
news, the aclvcrti ·cments, and the editorials. So fnr n,s the time 
will permit, each member of the class is asked to report on some­
thing in the paper which is of interest to him. ~onwtimes, of 
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rour,;c, the interest i;.; not there, buL it generally romcs in time. 
As the class nncl teacher talk it oYer among thcm::;clvcs nearly all 
will agree that the daily newspaper can be of great service to both 
pupils and teachers. Some will sec that the pa::;t is constantly 
questioned and written up in term,-; of the present-i. e., hi tory 
become, and must becorn a very practical thing to the ncws­
ptiper man, he uses it to illumine the present. And may it not be 
maintained , by the way , thnt the avernge man and woman does 
and will make u e of history in the same way as the newspaper 
man•) And further , will not most children, in so far as they are 
consciou::;, ha,·c the same point of view'? Some will observe that 
it i::; Ycry easy for each ehild to get hold of new, papers. Some will 
see that the newspaper contains a great number of useful facts 
" right off the bat". \Vith these and many other oh1,crvatiorn; the 
quc:-;tion will arise as to whether all or parts of newspaper::; arc 
worth keeping to refer to in the future. 

There is no question but that at least parts of newspaper:-; 
arc worth saving. All great libraries keep files of newspapers. 
But arc the~· of use save to the ·pccial student? Card files arc 
not kept inclieating what is of value in these paper:-;, and clippings, 
when kept , arc u ually only of immediate importance. From this 
one judges that either the whole newspaper may be kept or clip­
pings ma~r be made. If the ,vhole paper is kept then a card cata­
logue classifying the material should be made. If clippings arc 
made then just how arc they to be kept and ehi.s,-ified? Either 
method of saving the newspaper or parts of it must involve a 
discutcision and explanation of a usu.1ble means of clas ·ification. 

Of cour ·e the newspaper, Letter than any other printed matter 
i-;hows up human life in all of its aspects, but the large bulk of its 
items concern government, economics, sociology and religion. 
This may make the beginning of a general classification. To be 
more :,peeific· let us take one of these fields to illustrate-

GOYERNMEN'l' 

1. Central 
l. Executive 
2. Legislative 
3. Judicial 
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2. State 
1. Executive 
2. Legislative 
3. Judicial 

3. Local 
1. Municipal 
2. Rural 

-±. Political Parties 
1. Democratic 
2. Republican 
3. Progressive 

Since most students prefer to keep clippings rather than the 
whole newspaper let us ee just how that may be done. It is 
believed the following quoted instructions to a student who wa~ 
behind in her work 'Nill explain this matter. 

"Provide yourself with at least two dozen cheap catalogue 
envelopes (size, about 9 x 6 inche ·). Take any St Louis daily 
paper for two weeks, clip all items you think of immediate or future 
value to a teacher of history or government (in any of the grade::; 
or the High School). Put the clippings of the same general nature 
in a pile by themselves. Place on each item, using a pen or colored 
pencil, the name of the paper, the elate (both of the month and 
year), and a number corresponding to a number on the back of the 
envelope into which you will place the item. The clipping handed 
you will illustrate. You will see placed on that item 1. (one) be­
cause it is the first, we will assume, to be placed in the envelope 
and there is written aero s it in ink 'Chicago Tribune, March 8, 
1914'. Just a casual reading will reveal to you that the clipping 
is conceived with a government report on grain reserves in the 
United States in 1914 compared as with grain reserves in 1913. 
Before putting the clipping in an envelope write on the back of 
the envelope at the top the following headings:-

ECONOMICS 

CROPS 

1. GRAIN RESERVES OF THE UNITED STA'l'ES IN 1914. 

"As ,vas said above you will need some two dozen envelopes. 
You will likely need to use nearly half the e on government. 
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This is evident when you think of the following propo.-ccl outline 
on government." Here followed an outline on government similar 
to the one given above. A hint was thrown in that in order to 
classify the items well, one must rrad them carefully. 

One may say "You have only Ruggestecl a regular reading 
of the newspaper and systematic ways ofkccping track of what it 
contains". But our story does not end here. Assuming a somc­
"·hat prevalent reading of and interest in newspapers, let us see 
if ,Ye can not work from these to what arc too often really the 
dry facts of history contained in the usual text books. And may 
it not be said that the large bulk of facts of history obtained by 
pupils in the graded and rural schools are gotten from text books? 
To . how just how the connection is made between the regular 
text book work and the news in a paper it has been thought well 
to insert here a written account of a student who proposed to do 
this very thing. She chose as her subject , "The Mexican 
Trouble" and for her text book facts she consulted about twelve 
typical :cventh and eighth grade text books on American Hi -
tor:v. The paper was as follows :-

"General Carranza has been informed in a note from the United 
States Government that unless there is a change in the treatment 
of foreigners in Mexico, the United States will take steps to obtain 
protection for them. A like note wa. sent to General Obregon, 
the Carranza commander. Both notes were sent to the Mexicans 
through the Brazilian minister there. The note is the strongest 
one that has been sent there since last Rpring during the corre­
spondence with Heerta. It is regarded by ome as an utter change 
in the policy of the United States toward Mexico. Many of the 
foreign diplomat. at ·washington who kn°''° the contents of the 
note feel that it implic · the use of force, unless theH' is a favorable 
change in Mexico. 

"There is some evidence that the American Govcrnmrnt docs 
intend to uRe force in the fact that two or more battleships are to 
go at once to Vera Cruz and several otherc; arc to he held in reacli­
rness for such service. However ·when Secretary of State Bryan 
wa: questioned regarding the intention of the Unite l StateR he 
,;aid that no definite arrangcmC'nts hacl l)een made, ancl that each 
Pituation would be met as it arose. 
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"The whole affair of thi;; last note i;; a result of the cfo;regardecl 
appeal to Carranza by the United States for fair treatment to 
foreigners in nlcxico. By Carranza's arrang ments all medical 
supplies arc to be remo,·cd to Yera Cruz. As a corn;equencc an 
appeal ha: come to the United tates for suc-h supplies ancl for 
Reel Cross nur;-,cs to help fight typhus fever and smallpox. Bc­
;;icles these there is a famine in Mexico 'ity and threatened riots. 
The i\Icxican diplomatic corpRC has even been ordered to Vern 
Cruz along with the forces that were ;;tat,ionecl at the capital. 
A garrison is to be left there by the order of the United , 'tatcs 
Government through the fear of the future rather than for actual 
conditions. 

"To show how I would connect the above item with history 
I shall assume that I am teaching an eighth grade history da;;s. 
They arc not interested in the lesson whieh I shall assume is the 
Independence of Texas in 1836. The pupils have read the nc•ws­
papcr arti cle given above and arc interested in what thren,tC'ns to 
bring about n, second war with i\icxico. 

" I then endeavor to show how the present trouble is rd,tted 
to the question under discussion. I want to show tlwm how it 
" 'as easy for Texas to beeomc independent and that the same' 
eonditiorn; that made Texac: successful against ::\Icl\.ico have' helped 
to bring about the pre cnt situation. To do thi. I giw them the 
following Hummary of ::\Iexican history. 

"In the early exploration period, pain had led the world in 
expeditions to America, and for a long time it seemed as if she 
would lead in building colonies in America. She sent man)' ex­
plorers and settlers, among whom was 'ortcz. He with his army 
came to Mexico in 1532 and found there a tribe of Indians with 
1Yealt hy citi s, temples, and palace's. All these the Spaniards 
captured when they overcame t.hc inhabitant..·, and man)' of them 
they destroyed. The Spaniards who eame were interested in 
0 ·etting; rieh rather than in cst.nlJlishing a strong governmPnt. 
From t.hC' time of Cortez on more ,lnd more of them canw a1ul 
brought 1wgroes with them. The Spaniards intcrnrnrricd with 
the Indians and K egroes and the peoplP of :\Icxic:o became wholl~· 
cliffNent from either of tlw three. TlH'Y were not able to form 
,tnd maintain a :trong gbvermnC'nt. They hall no school sy:-tC'm 
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to speak of and made little progress of any kind. In 1822 when 
~pain was busy in a war with France, Mexico with other Spanish 
colonic,:; took advantage of tlw ~itu,ttion aucl withdrc,v from the 
rule of 8pain. ::.\Icxico tried to ,:ct up a republic modclecl after 
the United ~tntcs government. In the same )'ear President 
:i\Ionroe rcc-ognized it as independent. About this time Ru sia 
ancl . ewral other European nations joined in ,vhat is called the 
'' Holy Alliance" to help Spain hold her territories in America. 
This act we know brought. forth the declaration of the :Monroe 
Doctrine. Some time after ::\Iexico became inclep nclent she 
freed her sJa,ves. Although i-;he " ·as fr e from Spain fihe was not 
able to a1:sert heri-;elf as a strong government and could not prevent 
the step which Texas took in 1 :35_ ::.\Iany people from the Unitecl 
States Imel gone to Texas to live while it yet be-longed to Spain. 
::.\Iany had taken slaves with them, and after the Pmancipation of 
slave. in J\Icxico they still came and brought slaveR. Over this 
question came the break between Texas and Mexico. In the war 
the ::.\Iexicans were no match for the Texans, but during this war 
:\Iexico treated the American settlers much as she is treating 
foreign born residents in 1\Iexico City today. 

"At this point I should make the assignment for the next 
lesson. Thi, ,vould include a resurvey of the Texa: trouble, and 
something of the cause of it through the nature of the people, 
the slave que tion, and the Mexican'& inability to manage well 
their governmental affairs." 

It will be noticed that the young woman who wrote this 
paper makes several as. umptions. She was asked to do that, but 
the assumptions made arc her O\Yn. Only general suggestions 
were made as to just how the clipping and the text book material 
should be worked out together. All the members of the clasi- in 
The Teaching of History were agreed: J. That the . tory as contain­
ed in the newspaper item should be clearly told in the class being 
taught; 2. That one might work from the item back to the period in 
the hi. tory being studied or from the period being studied to the 
present time, or that the historical conditions described in the 
text book might be compared with the condition.' de, cribed in 
the item; 3. That in any case, whether only comparisons were 
made or a serious attempt was made to bring out in a connected 
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Mty all our significant relations with ::\Icxico, the main period in 
those relatio1vhips must be patent; 4. That the question of how 
to make reviews fresh and interesting is largely solve 1. 

Of all the questions which arise concerning the use of news­
papers, the most persistent is that of their reliability. It iR 
nothing unusual a. 1\1r. Adams pointed out recently in the New 
York Tribune ( eries of articles beginning Jn.n. '1, HH5) , to find in 
one and the same paper a helpful idealistic eclito1 ial on :c;ome good 
movement, and a fake medicine advertisement. Or one will 
often see that the headlines of an article do not always represent 
correctly what is reported by the Associated Press just below the 
headlines. Such fau lts as these arc disrouraging, but they are 
all so human. In order to get a fair view of the place newspapers 
have occupie l and do occupy now in our history as a people, the 
dass is referred to the series of articles by \Vill Irwin (Collier's 
\Yeekly beginning Feb. 4, 1911). In these articles we have a 
brief trace made of the history of newspapers in th "Cnit0cl , tate,; 
together with very significant chapter.· on such matters as the 
new. paper in relation to its advertisers and to the public in gen­
eral. It is hown clearly that there is an intimate connection 
between the amount of advertising in a paper ancl ifa circulation 
that often a big block of advertising will cause the editor of tlw 
paper to take special note of the thing advertised or the party 
advertising, in the cditoriai or news sections and it is not hard to 
::;how that the better newspaper· of the United Stat0s ar more 
than succe,;,;[ul business enterprises; that those which really arc 
a business succc s permanently arc honest with themselves, the 
public and their advertisers; that such fearless newspapers arc the 
greatest one force in forming, leading, ancl interpreting public 
opinion-therefore uch newspapers arc worthy of confidence and 
r0.·pect . 

Space wilI not permit an)' more cxtenclccl account::; of n.ttempts 
to make the teaching of hiRtory concrete, but it is well to mention 
other cases at least. 

1\fagazines are C'xamiued and classified according to tlwir 
value to history teachers both in the o-rac!C'R and High ;-;chools. 
Thi.~ examination is mnclc by having each student rcall copi0s of 
the magazines. For example the class uses for sevl'rnl cbt)·s the 



History T0aclwr's :'.\fagazin0 as a t0xt. Jui-i as th0r0 is an e:rny 
1 ntnsition from th0 stucly of ncm,paper to magazine material so 
it i,- very ea:-;_v to work from thC' magazines devote-cl to hi,-tory, to 
the hiRtory of the writing and teaehing of hiRtory. For this last 
purpo,;e no onC' book has lwC'n quit0 RO valuable as Bourne's Teach­
ing of History and Civics, though a carefully selcct0cl list of books 
on the writing and teaching of hi;;tor:v is given a::; recommended 
reading. 

In thi;; kind of work th0re will, of course, be a ;;urvey of the 
report;; of the Committee~ of Hewn, Five and Eight of the Amer­
ican Historical Association. But it is only a survey in order to 
get the historical setting of each report. Experience has shown 
that these reports arc best examined by using them a.- reference 
material. A. an example of this reference use the class will 
have several class room exerci,;es devoted to the material in such 
books a:-; Bourne and Benton's Introductory American History. 
It is a,;sumecl that each member of the class is responsible for 
from on.c to three of the stories in such a book. Some member 
of the cl::u;:-; will be called upon each clay to tell the story or storie:-; 
eovering the complete assigmnent just as if a sixth grade class 
were sitting in our presenee. There is a great insistence on the 
story being told ,vithout interruption and in an interesting way. 
In order to do this well, the adult student must be conscious of 
the main purpose or purposes running through eaeh and every 
;;tory. Therefore the report of the Committee of Eight (8ixth 
grade) i;; referred to almost every clay. Another illustration is 
found here, then, of one of the prime requisites of any successful 
teacher of histoi-y-to be able to narrate or to cause his pupils to 
clo.·o. 

The clasl:l iu the Teaching of History is shown in detail how 
to use well tried ancl successful , cientific mechanical methods in 
collecting material for the writing of histor~·-ancl, once the ma­
terial is collected, how to write it up so that it will lw of actual 
use. Each member of the class thncfore, writes a paper, the 
subject of which is left largely to the choiee of the student. 
Two big things arc insisted on in this paper: 1. Correct mechanical 
methods such as any scientific ::ituclent would use; 2. The paper 
must he written for a definite use, e. g.~to be usecl by a teacher 
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in ihc fir. t grade, or read by a class in the sixth grade. In doing 
this " ·ork, the stu lent is lead to mal,c an aimotatecl bibliography, 
classify the material into such groups as sources, secondary au­
thorities, illustrative works, pictures, geography . 

.Another concrete case of how to teach history was intro­
dnc<'d by Miss Doolittle of the Prnctice School. This iH a study 
of Primitive Life. This study has taught us as nothing cbe could 
the painful steps through which man has become a social being. 
The class or some members actually make fire by one• or otl1C'r of 
the primitive methods and this surely illustrates better than most 
any other ,vay a real experience of a primitive man. 1\Iiss Doo­
little'· work on the co1rtructive side of history has been of the 
greatest value. She has shown us how to construct a Greek temple 
and a 1Ieclieval castle out of clay by letting us see the ehiklrcn 
doing it. And what can do more to teach sympathy and under­
standing for the past than such cxcreiscs"? These cxerci, es bring 
out the essence of the stock and trade dramatization iclca without 
its mere advertisement and show. 

"\Vithout taking any more of our eoncrete cases let w; state 
in a summary by way of conclusion the serious purposes of this 
eourse. 

1. To sho,v several uccessful methods of teaehing histor~'. 
both in the grades and in the High School. In the instance of 
the grades, the Practice School is the place for illustration. In the 
instance of the High School, the class itself, not being far removed 
from typical High School thinking, can be its oy1•11 laborator:v 
thus there is actual doing instead of ,,cry much talking about doing 
things. 

2. To know something of the teaching ancl writing of history 
hoth in the past and at present by traeing the story and colleeting 
a bibliography. 

3. To show how history may be of practical use to the om' 
who reads little el ·e than the daily newspaper. 

4. To show what relation history bears to other ;;ubjcct:-;. 
especially those subjects having to clo with human relationship. 
In other words the history teacher should be able to orient himself. 

5. To help to bring togethl'r in close cooperation the Praetiec 
School work and that of the onnal School proper. 
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Cl. To examine the appamtu;.; of history teaching-as illustra­
tive nrnterial, text books and material from the past such a;; the 
hi;.;torical museum contains. 

7. To ;.;tir up a solid pervading enthu::;iasm for history study 
an<l it;.; tcaehing, so that within its scope vvill be found safe anc-hor­
age for what is best in our dmngeful developing civilization, and 
;:;o that again all children in our schooL and their teachers may be 
con;.;cious of their own place in Lhis our common life. 
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MISSOURI HISTORY IN THE SCHOOLS* 
E. M. VIOLETTE 

For some time there has been a slowly growing sentiment thru 
out the nation in favor of the study of state and local history in 
our schools, and recently some special attention has been given 
to the methods that should be employed in that tudy. In 
some states the subject has been considerably emphasized, but 
in Missouri the progress has not been so marked. It is there­
fore high time that we as history teachers should address ourselves 
to the matter and see what should be clone. 

For some years the State Superintendent of Schools of Mis­
souri has recommended in the state course of study that ::\Iis­
souri History and Government should be studied in the rural and 
elementary chools. In this cour e he ha suggested that ::\:Iis­
souri stories should be read in the fifth or sixth grade, and that 
l\Iissouri History and Geography and Missouri Government 
should be studied in the seventh or eighth grade. The 'tate 
Superintendent has no authority to impose this course of study 
upon any school, but as a matter of fact it is very generally fol­
lowed thru out the state in the rural and village schools, the county 
superintendents modifying it here and there and adapting it in 
their courses of study to suit local conditions. The result is that 
most all of the rural and village schools in the State that coyer the 
work thru the seventh and eighth grades make some attempt at 
pre enting Missouri History and Government. Practically aU the 
counties have adopted a text on the subject, 88 per cent of tlwm 
having adopted Rader. Moreover in many of the towns and 
cities which are free to make their own courses of study, :Missouri 
History and Government is given a place in these courses. 

But when we say that Mi souri History and Government is 
being studied in our rural, village and town schools, we can not 
be sure that both Missouri History and Missouri Government are 
being studied. In fact it is most generally Missouri Government 

*Read before the :Missouri floriety of Teachers of TliHtory and Govern­
ment at St. Joseph, November 13, 191-1. 
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th,1t i:-: heing pur:-:ued and not :\1is:-:ouri History and i\fo;souri Gov­
ernment as a rule. An investigation that ha just been made b_v 
a eommittee of this Soeidy rq1;arding history in the <'lc'mcntary 
schools of the, late, ,Youlcl s cm to ,;upport this view of the matter, 
as far as the village ancl town sehools arc concerned. This com­
mittee sent out thru the ~late :-;upcrinlenclent a que>stionnaire to 
about ,'500 vilbge and town RC'hools. Only 1.59 replies were returned, 
but these came from sehools of sueh diffcre>nt rank in sufficient 
numbers to cnahlc us to draw ;;omc conclusions that may approxi­
mate the truth in a general way. One of the question. askecl \Yas 
the following: "L :;.\fo,souri Ilistor)· and Government taught in your 
schooP If so "·hen and hm1·'? Do you think more time :houlcl 
be ginn to it"?'' Of the l ;j\) sehools that rcpli d, most of them 
reported that ::\Iissouri History nncl GoYcrnrnent is being studied 
in the se,·cnth or eighth grade, generally in the eighth grade, and 
that about one-half of the school year in that grade is being de­
-voted to it. But unfortunately the question was not Rtated in the 
questionnaire in such a way as to bring out the fact in the replies 
as to whether ;\Iis. ouri History is heing -tudiecl or not. I am 
:sure that in a great many instnners where it was reported that 
:\Iissouri History and Government is being pursued, l\Iissouri G°'·­
ernment " ·a: rnrant and not :'.\Iissouri Ifo,tory and :'.\foisouri Gov­
ernmmt. In many of the replie:-; the eomment that follo,Yed the 
s1 ntenwut that :\Iissouri History and G<wermncnt is being stud­
ied, renaled the fnct that it is :'.\fo;souri Go,-ernmcnt that is reall.\· 
being pur,-,uccl and not ~fo;souri IIistor_\· and ~Iissouri (lowrnment. 
I han conferred with ;;ornc of the lll('n in the ~:Hate Superintend­
ent's office and with a few c·oun1)" superintendents, and they 
think that Mi,-;souri Go,-ernment is ver_\· generally ,-tucliecl thruout 
the state, hut they can not say tbe same for :\Iissou1:i History. The 
impre>ssion one gets from talking with these men is that most of 
the :-:choolr; that study ::\Iissouri History do so because the material 
for it is to be found in the back p,1rt of the text hook on ~Iissouri 
GoY('rnment, and that if the classes get thru with tllC' gowrnment 
part before the term is over they then take up the histor)· and keep 
on until the close of the term, which generally means that the_\­
r-;clclom finish the historic·al pnrt. 

From the clcfec-ti,,e source:-: of information that W(' have, we 



can not draw very definite conclusions, but it looks as tho the 
government of our state is being very generally pmsucd in our 
rural and elementary schools, but that the history of the state is 
getting comparatively very little consideration. 

Now what cxplaiw.tion have we for the fact that ::\1is:;ouri 
History is not being studied any more than it is"? Is it because 
there is no time for it, or because it is not considered worth while. 
or because the means for studying it successfully are inadequate'? 
Personally I am not ready to grant that the ,·ubject is valuclcs., 
and I am ure that I am not alone in that view. Practically every 
state in the Union has a history that is worth studying by her sons 
and daughters in her school , and thi is particularly true of Mis­
souri. Missomian. who know the history of om state intimately, 
deplore the fact that the pupils in our schools give a good deal 
of tinic to the founding of the thirteen colonies and know the detail. · 
of the story of John Smith and the Pilgrim Fathers, and yet re­
main ignorant of Laclede, the founder of St. Louis, and know 
nothing of the early settlements in Missouri; that they are familiar 
with the debate~ that were carried on in Congress and in the north 
and the south over the 1\Iissouri Bill, but never once hear of the 
agitation that went on in Missouri at the time; that they arc 
able to discuss the Compromise of 1850 and the circumstances that 
led up to it but scarcely realize that this compromi:;c cost Thomas 
Hart Benton his scat in the United States Senate; that they can 
relate how South Carolina and the other southern states seceded 
but know practically nothing- of the unsuccessful yet desperate 
attempt made to draw Missouri out of the Union; thnt they arc 
acquainted with the Battle of Bull Run ancl the Peninsular 
Campaicrn, but hardly know of Wilson's Creek or Price's Raid; 
that they can outline the history of the reconstruction of the 
1,outhern states, but arc oblivious of the Drake Constitution and 
the Radical Rule in Missouri after the war. Other instances 
might be given tlrnt would contrast the fairly intimate knowledge 
of our pupils with events ancl conditions in our national histor~· 
that are more or !es, remote from u.·, and their ignomncc of e,·cntR 
ancl conditions in our . tatc histor)' that arc rclntivdy ncm to us, 
but these are doubtless sufficient to make clear tlw point. Lest 
the matter be mii:;unclerstood, let it he aid that there is no nttC'mpt 
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in this romparison to muumizc the importanec of our national 
history, but the position is taken that there arc events in our state 
history that should be knmn1 to om pupils along with those that 
arc made prominrnt in our national history. 

If then tlw Hi:-;tor>· of ::\li:-;souri is noLwithout -value as a study 
in our :-;ehools, it must be that the rnPthod by which it is pursue l 
iR at fault for its backward condition. In fact it may not be put­
ting it too strongly when "·e :-;ay that the prevai ling system of 
stucl)·ing it is very much of a failure , ancl that unless we can devise 
a hotter means of purnuing it we can not hope for any sustained 
interest in it -very long. 

Now the principal reason " ·by the method of studying 2-\Iis­
souri History that generally pre.-ails in our schools is a failure, is. 
as I sec it, that it is pursued sepnratel_\· and apart from American 
History. A,, long as it is studied in that way it lacks the historical 
setting that is necessary to give it meaning, and so long will it 
continue to l)e ,,-ithout value in the liYes of the pupils upon ·whom 
it iR thus thrust. I have made it a point to ask my student. from 
time to time as certain new clas. e. have been organized what they 
got out of their tucly of :.\fo,souri History and the an:-:wer has been 
pretty generally nothing, and the 0xplanation for thi. is uncloubt­
cclly to be found in part at lca:=it in the fact that the subject was 
tudiecl without any reference to its historical ,:ett,ing. 

But how is it to be pursued in connection with .American Hi ·­
tory? In a word I would answer by sandwiching it in at appro­
priate points in the regular coun,cs in American History. And 
here let me say that 1\Iissouri History :-;houlcl be taught in con­
nection with .American Hif:tory in our High Schools as well as 
in the seventh or eighth grades. In fact only the simplest pha,.;es 
of our state history can be taught in any form in elementary grades; 
ancl since a course in American History is giYen in the High School 
for the purpose of enabling the pupil. to enlm g0 upon what they 
learned in the subject in the elementary school, it would seem that 
the same ·ort of logic would justify our giving attention to Mis-
ouri History in the High School. And if it is well to teach Iis­

souri History in c01mection with American History in the C'lement­
ary grades, it would be equally well to proceed in the same way in 
the High School. 
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To this suggestion of combining Missouri History and American 
History, I think I hear a trong protest from certain quarters. 
First, there arc those who say that the course in American His­
tory is aheady overloaded and there is no room for anything else, 
especially for so big a subject as Missouri History. A few years ago 
the course in American History was rather simple and definite. 
Attention was then confined to the political phases of our history 
almost together, as was the ca5e in practically all the other fields 
of history. But such is not the case today. History is getting 
to be a very complex subject. "\Ve have learned to give heed to 
the industrial, social, and religious development of the human 
race, and we find it just as important to discu1:,s trade guilds, routes 
of commerce, and religious institutions in the medieval period 
and the development of new industries in the modern period, as 
the territorial expansion of the royal domain of France, the de­
velopment of the English Parliament and the ri c and fall of polit­
ical parties in our own hi tory. 

Now we must concede that there are limits to what a course 
will take on, and we must guard again t overloading it. But if 
we admit that state history is worth pursuing, and if we hold that 
it needs to be given a proper historical setting to make its pursuit 
profitable, we must discover a way to introduce it along with the 
course in American History. The most practicable way it seem 
to me i to readjust our courses in American History so that we 
shall, first, lay less stress than we have been accustomed to do on 
certain topit:s or omit them altogether; second, put special emphasis 
on certain other topics that have a direct bearing on our state 
history; and third, introduce from time to time, when it can be done 
logically, the material that is more or less strictly local and yet is 
somewhat connected with the general development of the nation. 

On the fast point in this scheme of procedure I do not care to 
dwell or to offer any recommendations as to where less stress should 
be laid or omission · made. If the point is well taken, we may 
leave it to each teacher to decide for himself what topics in Amer­
ican History he will treat in this fashion in order to make room 
for Missouri History. 

But on the other two points, I do wish to offer an illustration 
or two in order that their meaning may be made clear. Suppose 
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the elas:-; in American History has reaehed the point in the course 
when it is studying thl' Trl'aty of 1763 whereby Spain acquired 
from France the territory \Yest of the l\Ii sissippi River. Since 
l\Iissouri was a part of that territory, thus acquired by this treaty, 
this subject may well be l'mphasized and the opportunity seized 
to make some study of the settlements that had 1 een made in 
,fissouri up to that time. ince many of the very first settlers 

in Missouri migrated from the settlements that had been made 
in the Illinois country east of the Mississippi, some attention 
should be given to these settlements and to the causes that led 
them to move from thence to Mis:ouri up to about 1763 or a 
few years later. This will involve an account of the founding of 
at least Ste. Genevieve in 1735 and St. Louis in 1764. 

In preparation for this study the teacher would do well to 
emphaf'ize the explorations of the French in the Mississippi Valley, 
especially those of Joliet, Marquette, and La Salle. And altho 
the hi tory of these explorations form a part of the history of Mis­
souri, they do not deserve in a cour e in American History in our 
Missouri schools any special study because of that fact, for the 
simple reason that there is nothing about them that pertains to 
Missouri History a distinctiYe from that of several other states 
in the 11ississippi Yalley. But the Treaty of Pari of 1763, while 
it affected other territory in the same way as it did l\Iissouri, 
affords an opportunity for a digression into Mis ouri Hi -tory that 
the explorations of Joliet, Marquette, and La Salle do not. In fact 
this treaty seems to be the first point in a course in Ame1 ican His­
tory when it would bl' appropraite to introduce any thing on the his­
tory of Missouri at all. By that time the occupation of the terri­
tory by the white man had begun, and an event as momentous as 
the transfer of the vast tract of territory of \Yhicf1 Missouri formed 
a part, would seem to be the appropriate point at ,Yhich to intro­
duce the first efforts of the white man to occupy this region. 

After the class has finished its study of this section of Mis­
souri hi. tory in connection with the Treaty of 1763, it would re­
sume its work in American history until it came to another topic 
that would suggest another excursion into Missouri history. For 
example, the Purchase of Louisiana would furnish a most excellent 
opportunity for just such an excursion. After that .·ubject had 



been developed in the usual fashion or with perhaps a little more 
empha i than usual because Missouri was a part of Louisiana, 
it would be quite in order to study among other things the growth 
of the settlement in 1\1.issouri between 1765 and 1803, the govern­
mental organization under the Spanish regime and the inaugu­
ration of the American government in 1804. 

Again when the class comes in the regular course in American 
history to the Missouri Compromise, why should it not go into 
. uch matteis as the changes that were made in the territorial 
government of Missouri from 1804 to 1816, the petitions from the 
territory for admission into the union, the constitutional conven­
tion, and the agitation in the territory over_ the debates in Congrcl"s 
and in the north and south, as well as into the debates themselvc.? 
Usually in a course in American history all that Missouri pupils 
and students get concerning the Missouri Compromise is t he 
debates in Congress and out of it in the north and the south ; but 
why not broaden the subject out for them by way of introducing 
the things ju t suggested? 

These illustrations ho,Yever bear only upon the econd point 
in the above mentioned scheme of readjustment of our courses in 
American history. They show how that topics in American his­
tory that arc concerned with affair connected ,Yith or centered in 
:Missouri should be emphasized and how the opportunity should 
be used to bring out the local conditions. Let me offer an example 
that will illustrate the third point, that is ho,v material that is 
more or less strictly local and yet is somewhat connected with the 
general development of the nation, can be introduced in the ordi­
nary course in American History. 

I can think of nothing that will illustrate this point better 
than the history of railroads in Missouri from about 1830 to 1860. 
As our students are studying the early development of the rail­
roads thruout the country up to about 1850 or 1860 and the " ·on­
derful effects they produced on the course of our national history, 
they might find it Yery profitable to follow out the early stages of 
railroad building in 1\Iissouri and note the direct effects produC'ecl 
on our own resources and industries. And at the same time they 
could acquaint themselves with the way in which the state pbced its 
credit to the use of the railroads by way of issuing bonds amount­
ing to about $2.5,000,000 by 1860, and either then or latc>r they 
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coukl go thru that di mal and very discreditable chapter which 
relates how the state wa,; subsequently swindled in the matter 
and the people "·ere forced to pa)· the bill. 

~o far we have been concerned with the objectiom· that have 
been raised l y those " ·ho oppose <'Ombining American history ancl 
Missouri history because it tends to overload the course in Amer­
ican history. The scheme of procedure that has been outlined 
may not be acceptable to all those who have raised the objection, 
but it is at least a workable one and will realize some of the ends 
it is intended to produce. 

But there is another group who object to thi combination 
of Ameriean history and ~1issouri history on the ground that :Mis­
souri history if presented in this fashion will consist of disconnect­
ed scraps and hence will lack continuity and coherency. They 
fa,·or a cparate course in 1\Ii:souri history with as much back 
ground in American history a. possible, but with no gaps or break· 
in the thread of the story of grand old 1\Iissouri. Now some at­
tention must be paid to their view of the question. 

The best answer that can be given to those who object to 
the study of Missouri Hi, tory in what they might call a series of 
clisconncctecl scraps sandwiched in between slices of American 
History, is that uch a scheme eliminates much that is merely 
incidental and non-essential that ha: found a place in our :Mis­
souri History when given as a separate course. vVhy should we 
have our pupils study the biographical sketches of our Governors 
and other prominent men of the state'? ·why should the history 
of Col. Gentry's regiment in the Seminole ·war come in for ,;pecial 
consideration, and why, one may not be pardoned for hazarding the 
suggestion, is Doniphan's expedition made to bulk so large in the 
annals of our state? I am not raising these questions to detract 
one iota from the reputation of any of our hcroe. , political or 
military, hut the teacher of history must be constantly making 
new cvaluatiom, of his material, and I venture to throw out a 
sugge:-:tion here at this time on this matter. 

This scheme of study not only compels the elimination of the 
illcidental and non-csscntinl but abo that which is merel:v repeti­
tive of what is brought out iu the ordinary cour:-,e in American 
History. For example, pioneer life- is very muC'h the snme in our 
history, no matter when or wher it was liYcd, so that if the "ub-



ject is taken up in connection with the colonial period, there is 
no need of making any special study of it in :\1i souri History as 
is always the case if Missouri History is pursued as a separate 
course. 1\1oreover f!uch topics as duels, cholera, treatment of 
slaves, and the Grange are properly topics in American History 
and need no pecial consideration in :Missouri History. 

Rader and Viles ha-ve devoted abcut 200 pages in their texts 
to :Missouri History. For the average eighth grade class this is 
material for forty to fifty lessons at least. If the incidental ancl 
repetitive material were eliminated, as it would be if 1\1is. ouri 
History were studied in connection ,vith American History, then 
the essentials might be encompassed in perhaps one half that 
number of lessons, at least in not more than thirty. In the aver­
age cour ·c in American History in both the eighth grade ancl in 
the High School, the class meet. five times a week for 36 "·eeks. 
That makes 180 meetings in the school year. Reduce that by 
ten to allow for holidays and examinations. That bring!:i the 
number. of meetings clown to 170. Is it too much to devote about 
one f'ixth of those meetings to Mis!:iouri History'? 1\Ioreover it 
should be remembered that . omc of the subjects counted as a part of 
l\Iissouri History arc equally as much a part of American History 
and woulcl appear as such in every such course, as for example the 
Purchase of Louisiana and the 1\1issouri CompromiRe, ancl that 
the special emphasi · given the e subjects would not ta.kc YCry 
much more time than is ordinarily given to them in the regular 
course in American History. So that perhaps even less than one 
:c,ixth of the time would be needed for those matters that arc dis­
tinctively Missourian in character. 

Furthermore the few le ·son8 on i\1issouri History that are 
woven into the course on American History need not l)c altogether 
clisronnected. Tho they may come at intervals in the course in 
American ffo,tory, the material in them may be arraugcc.l, at time::; 
at least, so that they may have some connection with each other. 
But even if that end is not always attained it docs not necessarily 
follow that any serious injury has been done to an intelligent unclcr­
!:itancling of that which is really vital anc.l essential. 

Finally thi. scheme permits of the study of certain topics in 
Missouri History out of their chronological order. For example, 
the history of the 1\formon troubles in 1\1issouri ,Yhich occurrcc.l 



in the thirties always comes in for consideration in trict chrono­
logical order when Missouri History is -tuclied separately. But 
if it were pur,:;ucd in co1mection with American History, the his­
tory of the Mormon troubles in l\Iissouri might be deferred until 
the ·ubject of the dcvclopmrnt of the Far ,vest and of Utah in 
particular were taken up. If dealt ·with in that way the Mormon 
troubles in l\Iissouri would serve to throw light not only on our 
state history but also on the far west'\\•ard movement. 

N' ow that we have discussed the chief features of the plan to 
teaching Missouri History in connection with American History, 
let us notice briefly in conclusion what books arc needed to put 
it into successful operation and ho"· we can make use of the mater­
ial that is at hand until the day of better things arrives. 

The ideal text Look would be a 1issouri edition of the kxt 
in American Hi ·tory, one suitable for the elementary grades and 
another for the High Sehool. And by that I do not mean a text 
in American History that has a supplement in the back part con­
si. ting of paragraphs on different topics in Mis:ouri Hi tory, but a 
book that has incorporated in the body of the text at suitable 
points material that bears directly upon Missouri. For example 
in ,mch a book the account of the Missouri Compromise would be 
expanded so that such matters as were mentioned a while ago 
in connection with this topic would be treated in a manner suit­
ablr to the grade for which the book was intended; viz., the growth 
of the population of the territory from 1803 to 1820. thr changes 
in the territorial government, the petitions for admission into 
the nion, the excitement in the territory over the debates that 
occurred both in ancl out of Congre:-;s, ancl the ~olemn and Public 
Act of the Legislature which Congres;, finally imposed upon l\Iis­
r-;ouri as the price of admission. 

~omc time ago the at1.rntion of the pnbli:,;hen, of a well known 
text book on .American Hi:-;tory was called to the drsirability of 
getting out a ::\1.i,., ·ouri rclition of their text nlong the lines just 
in<liC'atecl. They nclmittecl that such a book woulrl he aclmirablr 
for l\1issouri students but feared that the cxprn:-;e in getting it 
out woulcl not justify tlwrn in doing so. They :-;aid that new plate:-; 
would have to be made for most, if not for all, of thr hook, and the 
uncertaintir:-; of the re1 urns made t lwm lwsitnt about undNtak­
ing ·uc-h a vrnturc. Thry offrn'll to get out an edition of their 
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book with a supplement of a hundred pages or so in the back that 
"·ould contain matter on Missouri History, but such an edition 
would have nothing to commend it to any one, and so the matter 
,Ya dropped. But that need not be the encl of our hopes. If 
the idea takes firm hold upon our teachers that Missouri History 
should be studied in connection with American History, Missouri 
editions of American History text books will be forthcoming. It 
is really up to us to say whether they shall be produced or not. 

But in view of the fact that Mis ·ouri edition. of American 
History texts arc not yet available, the only way to tudy Mis­
souri Hi tory with American History is to have the pupils to pro­
vide themselves with the two texts and to make use of those por­
tions of the text on Missouri History that arc considered vital 
to an understanding of the history of the state at those points in 
our national history that offer the best opportunity. And for 
this ~ort of a combination Viles' text is admirably adapted. In 
fact Professor Viles ha con more clearly than Rader or the other 
text book authors the necessity of giving Missouri Hi tory its 
proper setting in American History, and has therefore introduced a 
good deal of our national history as a sort of background. He 
ha· thus succeeded in giving our state hi ·tory a much clearer inter­
pretation than the other authors. But after all he has written his 
book for the use primarily of tho e classes that pursue Missouri 
History as a separate subject, and hence it contain· much material 
that needs to be eliminated if used in connection with a text in 
American History. 

But the combination of te}..'i;s that has just been described is 
practicable only in the eighth grade. Viles and Rader arc not 
intended for high school students, and as yet nothing has been 
written that can be u eel as a companion to the text in American 
History in our High Schools. It is to be hoped however that such a 
book will be produced sometime soon so that the study of Missouri 
History in our high schools may be inaugurated in a manner 
that will be fairly creditable and profitable. It is also to be hoped 
that studies and monograph· on Missouri History may be multi­
plied and made available in cheap form for our high school librar­
ic, . The task that is before us is worthy of our best efforts and 
heartiest cooperation and it.· encl should be reaJized in a not dis­
tant future. 
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