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AIDS TO THE STUDY OF THE HOME LIFE OF THE 
ANCIENTS 

J. L . KIXGSB"CRY 

One of the greatest difficulties connected ,yith the st udy 
of Ancient and O1·iental Tlisto1·y is, I suppose, n1nking the 
stu<lent feel that this is the s1ory of 1h<> life and " 'ork of actual 
prrsons ,Yho really lived . In fou1· t<1 xthooks 1.ving before 

me, the most important illustrn1ion~ in thr src1ion o:n Eg;vpt 
arc the pyramids, to1nbs of ldngs, a rnined te111plr or t,Yo, and 
s01ne 1nnm1nics. And no 1nat ter ho,Y '\'CJl ,yrittc11 ma:v be 
the text, it is hard to 1nake a yonng stnde11t reali½r that the 

stud:v of Egypt involv<1s tile actual activities of real rncn. 

N'othing he 1n:=1y see in the sections 011 Bab?lonia and Assyria 
serves to dispel this impression-it is ntterl,v hr,vo1Hl the ,Yild­

est flight of his fanr:v to irnagine those stone figu1·es ,vith 
square stone beards and peculiar 1 i1nbs as one-ti1nr. live lnunan 
beings. To see their hieroglyph 01· runieforrn, and have it 
explained that this is the rnetho<l of ,vriting of t11ose strange 
creatures but tends to fnrther r1nphasize thr nurcalncss of 
that ,vorlc1 of centuries hcf'ore Christ. Sin1ila1· illustrations 
might be indefinitely extended. 

Various means haYe bee11 resorted to in this school to 
avoid this difficulty, the visible 1·esult of ,Yhich is a long list 
of slides sho,Ying all possible sicles of tlir life and nc1ivities of 
the Egyptians, Assyrians, Babylonians, Phornirians, Greeks, 

· and Romans; so1nc figu1·es and clothing sho-,Yi11g hoYv 1hr Greek 
and Ro1nan looked , both at ho1nP and abroad; a considerable 
number of rnodels of various jn1ple1nents of ,var; and one H.o­
nu1n house. T1ut qnite ac·eide11ta11)y 1hr nu1tter ccune up for 

cliscnssion "'hrtber the rlass in Ancient Tiisto1·:v ,voulcl not 
get some good fro in the ae1 na l e1·ection and fu l'nish ing of a 
house, and this discussion has led ,Yithin 1hr yea1· to the build-
ing of i ,vo honsrs. ' l~l1e 111e1hod n1ay possibly hr of sonL' in-
terest to other traehers st1·uggling ,vitb th .) sn 1n0 qnestio11. 

lt "~as first deeided to build an<l fnrnish a typirnl Gr0ek 

house. 'I'h1·ee 1n r1nbers of th<l r1ass taking nr1 ,vork agreed 



to study the 1nnttrr, nnd by th e aicl of nny books ,vc might 
have in the library, atten1pt to dra,v plans. As ,ve ,verc rin­
phasizing the l>ericlcan age in Athl·ns, th ey finally dctcrminPd 
to have a lionse of a 1niddle class Athenian, and drc,v the plans. 
rrhes2 \Vere 1 hen tak(1 l1 by t,vo st1H1Pnts in l\1anual 'rraining, 
,vho under the kind direction of l)rofessor 'ro,vne of that ,vork 
built a t\\"O stoi·y honse of ,vood, and placed in it a staircase, 
The house ,vas so co11Rt1·uctPd tl,at the second story could be 
cntircl)T rc1110Y r <l, als,o 1h(1 first story lifted f1·er of its floor, 
and the roof tak ::n off. 'l'ilis done, the 1ne111bers of the e1lass 
divided among th cn1sclvcs the ,\·01·k of furnishing the entire 
establish1nent, and the 1natel'ial ,va:s finally assen1bled and 
fastened in one fashion or another in its approp1·ia1 e placr. 

I should like to go into so1ne details on the 1ncthod 0£ 
our \Yo1·k. We acquired our infornudion f1·on1 such books 
as, 'I\lckc1·- I.,ife in Ancient Athens, Gnlick- IIome Lifr of The 
Anci rnt Grreks, l\Iiss ½i1nn1e1·11 's transla 1 ion of Blu1nner-Horne 
Life of The Ancient Greeks,and G·nhl & Koner-Lifc of the 
G1ecks and the Ro1nans, both J'1·c1n pi.ctu1·rs, diagra1ns and t exts. 
I~ach 1nember of the class YVR8 nrgcd to choose the field of his or 
hPr activities and there ,vas no outside interference except ,vhere 
t\YO persolls desi.1·ed the sa1ne ,vork. fn this "Tay, one person took 
upon hi1n,;;;p]f to 1uakP a tablP f'o1· tlic roo1n ,vhe1·e the family sat. 
In orde1· to n1ake it t1·nr to life, he lookrd in all the books he 
could find 1 o discover ,vhat sort of a table the Greek used, and 
ho,v he ate. The table ,vas taken fro1n one represented in a piece 
of Greek r el ief, and the chair in ,vhich the father sat like­
,vise. · Another pr1·son cliose the other chairs, a third the 
stove in the kitchen. P lH1 a nothc1· again the hnge jars ,vhich 
stood 1n the kit ch eu to hold the stores of different sorts ,vhich 
a house ha(: ahva>Ts in stoek. The lntte1· ,vcrc n1oclPled from 
pictures in the :\'" a tiona 1 Geographic iiagazine of pott cry re­
cently unearthed by a1·chaeologists in Crete, becatFi8 they 
shovved most clearly the so1·t of jars. All these ,vere of clay, 
baked in th :: ovc~n in the l\Iannal 'rraining Building, and ,vere 
again as faithful 1·cplic;1s of the Greek utensils aB poss1blr. 
One gi1·l ,vove all - the rugs that ,vere needed for the entire 
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building, another all the ,vindO"\V curtains, and a third all the 
portieres, as it ,vas discovered that the Greek house rarely had 
interior doors. A11othe1· arranged a 11 the beds and couches, 
still others ,vasbstands, chair8, and ,vhatever else ,Yas found 
118Cessary, ,vhilc a last proYided the dishes for the table ser­
vice. One young lady atten1vted to c1·itici.ze the clesjgn of 
the borders on s01ne ,vindo,v curtains, suggesting that 011e 
of a quite different pattern ,vould have been 1nuch pl'ettier. 
The unction ,vith ,vhich the girl ,vho ha<l clone the articles in 
question responded that this ,vas the design n1ost cotnmou in 
the Athens of Pericles, \vhile the Olle8 refel'l'Cd to ,vere of the 
Alexandrjan period, "Toulcl have revealed to even the most 
casual observer that the girl had done her ,vork thoroughly. 

Then to cro-\vn our ,vork, ,Ye closed ,vith a discussion of 
the Gre 2k ho1ne ,Yhicli ,-ras infinitely 1no1·e intelligible and 
interesting for the £act that ,ve had just accon1plishcd thr con­
struction, than ,vould other,vise have been possible. Since 
then, vvhenever in a class 1 b egin the discussion of this sub­
ject I invaribly haYe the class sit about this honsc\ ,vhirh has 
been as far as possible taken to pieces to rcYeal the interior, 
and our discussion of 1nanners and custo1n8 has gained not­
a blv as a resnlt . ., 

The success of the first erfo1·t j11spirecl us to tl'~r an Egypt­
ian house, but clifficul ties forcrd us to se1·ionsly n1odify the 
original plan. rPhe class at first decided to construct the 
establish1nent of a fairlv ,Yell-to-do 11oble of t11<> clavs of the . . . 
E1npire. But if ,ye ,vere to ha YC all of the grounds, the 
Lord's house and thr ,vo1ncn 's house, thP gardens, etc. on a 
proper scale it ,vould either force the erection of an u1nYieldy 
affair or of one so s1nal] that 1nallv of thr roorns ,yould be i1n-• 
possible. It ,vas therefo1·e drcided to hint at the yard and 
exterior ,vall, hn1 only pnt in prope1· 1·esprctive si½e the ]ord 's 
house. Again the class ,vent out to hunt for infor1nation 
about ho,v the Egyptian lived, and the result ,vas even better 
than in the Greek house. 'rhr1ough the center of the dining 
rooin, ,vhich in turn constituted the ce11te1· of the house ran a 
double ro,,T of pillars suppo1ting the roof aud bet,Yeen these 
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stands a tel blc 1·eady for dinner. The master's chair stands 
beside it, and at either end are the earthen jars to hold the 
,vine, oil, etc. vvhich ,vould be used during the meal. The 
c0iling is painted the exact color of a 1·oom in one of the tomb 
,vall representations, ,vhile the "'\Yalls are as near replicas of 
the orjginals as it is possible to make them. The rugs on the 
floors, the portiercs, the avvnings for the roof, all are like those 
of an Egyptian house. There are a fe,v chairs, such as ,vere 
used in an Egyptian house, a roo1n for ,the porter, simply 
furnished as vvas the original, a bed room for the master, and 
stairs leading to the roof. 

\Vith such an establishn1ent jt is far more possible for the 
students to co11side1· the Egyptians as a people ,vho once lived, 
and to get hold of their daily life than by any other menns 
that ,Ye have been able to discover. Xu1nerous illustrations 
of thjs arc possible. For one, it is much easier to see the dif­
ferent classes of Egyptian society ,vhen the master can be 
seen at his meal attended by his house servants and slaves, 
than to try to get it fron1 different paragraphs on the nobility, 
peasantry, and slaves. The difference bet,veen the home 
ideals of the Egyptian and ( e. g.) the Greek can be much more 
clearly seen ,vhen ,vith the tw·o houses right before the class 
it is brought out that ,vhile the Egyptian 's was a pleasant 
country house next the ~ile, ,vhere the master and his wife 
frequently vvent boating etc., the Greek's ,vas simply a place 
,vhere he stayed for his meals, or ,vhere he slept, ,vhile mo~t 
-of his time was spent on some public square, in the portico of 
some temple, or at the shops. The house for him ,vas simply 
the place ,vhere the ,vo1nan of the fan1ily stayed-hence ,vas 
not necessarily a place of much importance. 

The whole object of this sort of ,vork is to make the lives 
of the peop1 e of ages past 1nore vivid to the mind and imagina­
tion of the students. rl'he division is planning to add shortly 
to this collection a frontier log cabin equipped as an aid in 
the study of the history of the United States in the days of 
such men as Daniel Boone. As far as possible we try to make 
them, ourse]ves, because it accomplishes the general purposes 
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in view better than purchased models, even tho the result, is 
not as ornate or possibly as accurate as the latter. If t~ 
,vork be ,videly distributed thru the class, it gives the m embers 
a greater knowledge of the subject, and contributes materially 
to increase their interest. 

H 



THE LAND OF EGYPT 

EUGENE FAIR 

NOTE-The following description with the illustra­
tions was used by fifth grade pupils. It is a concrete 
case of the study of the life of a great people. The 
illustrations were worked out from negatives of 
lantern slides made in this school. It is of very great 
advantage to the history teacher to know how to make 
lantern slides. Through the cooperation of Professor 
Burrows, many students in history classes learn how 
to m.1.ke lantern slides. The making of lantern slides 
in connection with the history work is not just a 
fad in this school. We know what we are doing and 
why we do it. It is not done for purposes of mere en­
tertainment or spectacular display. It is done with 
the serious intention of understanding more cl early 
·what men did in the past. It is believed the illustra­
tions given below really illustrate, else they would 
not be given. 

Ho-,v would you like to live in a country where it rains 
very little, ,vhere from October to l\1ay is one long sprin~, 
and vvher e the r est of the year is summer-a summer quite 
hot, yet cool eel by a north ,vind from the sea 1 Here the 
fruit trees blossom in February, and the ,vheat and other 
grains are reaped by the end of April. In this land the sun 
is very bright all the year round; not often ,vould you see 
a cloud. This land has the shape of a lily with a crooked 
stalk. Its northern part is like the blossom in shape, about 
t,;vo hundred miles in length, just about the distance front 
Kirksville to St. lJouis. Just to the south of this blossom 
shaped country, and to our left, as ,ve see it sho,vn on thP, 
map, is a part of the land we may say looks like a lily end. 
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It is about forty 1niles fro1n east to "\YPst a11<.l lhe sa1ne number 

of miles fro1n north to th<~ south. ~o,v still to the south 01 
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our bud is tht1 Htal k, ,vhich is a bout seven hundred miles long 

-11carly fonr t i1nC'S as f~11· as f1·on1 I{il'ksYi1le to St. Louis. 
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'l'hc name or this ,vhole country is Egypt. The stalk 
of our lily is the Nile valley, which is a deep ditch from one 

Map showing part of Fayum, Breasted, p. 192. 

to twelve miles ,vidc, ,vashed out of the rocky soil by the NilJ 
river. The bud ,Ye ca 11 the Fayum ~Fi 'um), a low place near ,,. 

View across ~orth \Vest p 1.rt of the li~ayum, Breasted, p. 192. 

the desert about one hundred and forty feet belovv the sea 
level. 

The :B'ay u1n ,vas ,Ya tered by a strea1n ,v-hich flo,ved fro1n 
the Tile rjver. 'I'hc blosso1n vve call the J)elta. . The place 
covered by the Delta ,vas once a part of the Meditterranean 
sea. It is made up of soil brought dovvn by the waters of 
the Nile. 

So ,ve see the r eally big par.ts of Egypt are: the stalk 
and the blossom. The parts do not look much alike. The:,r 
are so different that the people. who lived there have always, 
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so far as we kno,v, had a na1ne for each part; so that it wi11 
be a ll right for us to call the blossom "Lovver Egypt" and 
the stalk ''Upper Egypt.'' 

Should we go to Lo,vcr Egypt, set ourselves in the centBr, 
and look any dir2ction ,ve ,vish, the ground would look level 
as far as we could see. But should ,ve travel to Upper 
Egypt, things "'ould look different. W c could see on either 

The cliffs of the Xile canon near Thebes. Breasted, p. 18. 

side of the valley roeky ranges of hills. Nothing grows on 

Abu Simbel fro111 rive r ~ile, Hichen3, p. 248. 

the8e hills. They usually have a yello,Yish-bro,Yn look. These 

13 

• 



hills are really parts of the sandy des erts which border Egypt 
on the east and vvest. 

Even though ,ve see there are three parts to Egypt-the 

j 

The Sacred Isl 1.r d of Philae, Hichens, p. 217. 

Nile valey ,vith the Delta and the l?ayum-the thing that 
has made these parts ,Yorth anythjng to man has been the 

Entrance to the First cataract, Maspero, D. of Civ. p. 13. 

river ~ilc. This g1·c1 at rive1· ,Yith its ,Yat ers coming from th~ 
mountains and lakes far a,va.)' to the south has reallly scoop~d 
out a ditch in the desert, sotne places three hundred feet 
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belo,v the desert level. After doing this, the river began to 
fill up the ditches ,;vith rich, muddy stuff from the mountains 

Entrance to the First cataract, M•ai::;pcro, D. of Civ. p. 13. 

and lakes. This f illing up has been going on for hundreds 
of years; for every yea1· ,vhen the sno,ys n1elt in the moun­
tains, and thr great lakes overfio,v, the banks of the river 
are unable to contajn 1 h e strean1 ,vhich no,v rushes down 

Inundation of the Kile near Assiut in the month of Septernber .Maspero , 
D. of Civ. p. 18. 

from the highlands, and the ,vaters spt·cad out to,vard th~ 
edge of the ditch .,vhich the l'ivcr cut ages ago. 

rrhe Fayu1n is not a pa1-t of the bed of thr Tile, but it 
would have b een no account to anyone if 1nan had not cut 
a ditch from the Xile and a 1] o,ved its ,va ters tc, flo,v in. 

As for the D elta, the ;\i}c has made it, watered it, and 
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kept it rich just as it has its own valley to the south. It 
will not surprise you, then, to hear that many people have 
spoken of Egypt as a gift from the Nile. 

This great river not only makes the soil of Egypt richer, 
waters it, and makes the vveather cooler, but it also makds 
it easy for man to go and come whenever he wishes to; for 
long, long ago, before ,ve know much about the people along 
this river_, they had boats. In going down the river the 
water will carry you along about three miles an hour. Winds 
from the north blow during most of our spring and summer 
These are strong enough to carry sail boats up the river with-

The inundation seen from the road to the pyr1.mids of Gizeh, Breasted, 
p. 6. 

out using oars. The boat you see in the picture will make 
you think of a trip up the river. 

Though the Nile river did much for Egypt, it is a small 
country. It is only about one seventh as large as Missouri, 
but the soil is so rich and well cultivat~d that about ten 
million people live there now, and there were likely more 
than half that many people living there six thousand years 
ago. · 

You may wish to know what plants grow in Egypt. So 
far as we know there have never been many kinds of trees 
growing there. Most of the trees are the date and dom 
palm. There are also quite a lot of sy~amore and acacia. 
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Dom and date paln1s, Rawlinson, Story of Egypt, p. 17. 

Sycamores near Assiut, Maspcro, D. of Civ. p. 25. 

17 



'l.1hcsc trees are al "~ays SC(~ t U: 1·ed a round a f evv in a place-­
that is, Egypt has had no large forests. 

Acacias in a g;1.r Jen, lVIaspero, D. of Civ. p. 31 

Wheat has alvvays been raised more than any other grain. 
Barley come~ next. Almost all the vegetables we raise in 
our gardens ,vere raised by the Egyptians thousands of years 

The lotu3 Maspero, D. of Civ. p. 65. 

ago. The Egyptians thought Yery 1nuch of t,vo other plants, 
the lotus and the JH1pyrus. They sho,ved the lotus in many 
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prtl'ts of thei1· bui]dings, ,,~hilc frou1 the papyrus they mad'] 
paper, ropes, sandals and boats. 

The papyrus, Perrot and Chipiez, Vol. II. p. 127. 

For hundreds of years the Egyptians have had many oE 
the same kind of ani1nals that ,ve have; cattle, sheep, hogs, 

~ f I I 

The asp, Maspero, D. of Civ. p. 33. 

goats, horses, and in addition, the camel and one kind of 
buffalo. 'l'he;v have also had a good n1any kinds of snakes 
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- the 1nost dange1·ous, and the one talked about more tha11 
any other being the asp. There have al,vays been man~r 
kinds of bi1·ds and fishe~- A bir<l ,vhich has been thougbt 
1nuch of is the ibis. It has nevrr been hard for the· Egyp-

'I'he asp and ibis, Wallace, Repose of Eg. p. 61. 

tian to get easily good roe ks for 
of sandsto11e, li1ne8tone, grani10. 
gold, coppe1·, lead, and iron. 

building. 'l'here is plent~r 
In th r nea1·by deserts ar8 

W c all see that Egypt ,vas a good place for 1nan to livP 
in. OnC'e p eople settled there built their ho1nes and raise 1 
their c·1·ops, it "·as prPtty h,11·d for pPople ,vho ,vere not set-
1 led to con1e in and get the land. 'There ,vere deserts to th ~ 
eHst and ,Ye81 . <;atcn·aets to th0 south, and not very good 
pine s for ships to con1e in fro1n 1hc ::.\Ie<literranean Sea. Bnt 
1><·opl e did go out of and eo1ne1 i11to Egypt. The Egyptian • .; 
1·eached l~uropr by 1hc ::.\Ied.iterranean Sea, Asia by the Re.:J. 
S ea , and ac1·0~~ the <lPse1·ts to Southern Africa by the .l. Til•: 
rive1·. Y0t, foi· a long ti1ne at least, the Egyptians ,vere so 
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shut up in their o,vn country, that they ,vorkcd out 

things by themsfllves -things 1 hat ,ve profit by today. 

calendar is one of their inventions. 

On the road to the pyramids, Perry, p. 6. 

many 
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ECONOMIC HISTORY IN THE HIGH SCHOOL 

(A Question of Text Books) 

A. OTTEHSON 

Tn late )'e::t rs, consiclcr.-tble nttP1npt to bring out the social 
and economic phases of An1erican history, especially in thP 
high school, has resulted in the ,Yriting of special texts with 
this object in vie,,·. Among a l11nited nu1nber of thes,e ,vorks, 
I b ave selected t,Yo for special 1·evie,v here. One is "Thr 
Industrial Ilisto1·y of the 1J"nitcd States,'' by Katherine 
Coman; 'the other, '' Econo1nic Iiistory or the United States,'' 
by Earnest LudloY\" Boga r·L 

l\IiHs Co1nan 's ,Yoi·k " ·as probably intended as a substitnte 
for the or<linary t ext on high school lJistory, as she has given 
some,vhat ample space to the treatmcr.1t of political as well as 
economic histoi·y. The ,vork, ho,vever, seems too difficult 
for class t1sr. It is so co1nplete-sr, full of detail- that it 
tends to s,Ya1np th 2 aYrrHge high school student. ...L\..s a ,vork 
of reference, ho,YeYc1·, jt is too valuable to be ,vithout. The 
marginal references ,Yill ajd the student in looking up topics 
of special irnportance. The 111any excell ent maps, charts, and 
pictures, as ,Yell as the topics given under the head of "Sug­
gestions to rreachers,'' are especially useful. On page 414 
occurs th is topic: "f ndicate the feudal features of proprietary 
grants. Why· did this f orrn of colonial undertaking fail~" 
Ask students to point out its bearing upon present-day con­
ditions, and let th rin try to ans,ver this question: What ,vould 
beco1ne of us as a nation, " 'e re the land area to come under the 
•',vnership or dir2ct control of great corporations or capital­
ists ~ 

The other book, lsogart 's '' Economic History,'' is a some­
what less comprehensive ,vork than that of Miss Coman, and 
for this reason seems more suitable for class use. It also 
fits in better ,vith the ordinary high school text book on 
_t\1nerican history, as it treats but incidentally of the political 
phase. The ,vork does not follo,v a plan of chronologic cor -
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relation of economic events, and for this reason the teacher 
may be a little puzzled over the (JUestion of hovv lo use it log­
ically. The fact that the author has had careful regard to 
historic periods, h O",vever, hr 1 ps to solve this problem. Thus 
Part I., for instance, Ccln Yery ,Yell be studied, one chapter, say, 
in a lesson, at the close of the study of the purely political 
history of the colonies. 

One of the n1crits of the ,York is its list of topics and re-
ferences at the close of each chapter. I ts bibliography 1s 
good, but ,vould be n1ore useful, ,Yer_e its ,Yorks classified. 

I am using Bogart 's history as a tex.t book, in a class of 
high school grade, at present. The book seems to lack in in­
tel'est. rrliere are too 1nany unassociated d etai1s,-too many 
dates and statistical facts. There is too much reliance plac­
ed, by the author, upon the verbal mcrnory of the student. 
Facts of lesser importance should, in 111any instances, be plac­
ed in more di 1·ect nssociH tion "·it h those of greater i1nportance. 
It might be \\'ell to associate 1nany facts in economic history 
directly ,vith irnportant da1 es in political and military history, 
as students find it easier to keep in 1nind dates in relation to 
the latter than in relation to the for1ner. T·wo sets of unas­
sociated elates are confusing. Also, the style of the author is 
not al\vays lucid. In this lattc1· r espect the " ·ork Reems hard­
ly up to the standard of a nu1nbrr of texts on political his­
tory. 

On the ,vhole, the labor of ,vriting a really acceptable text 
book on economic history, for high school use, can hardly, as 
yet,_ be said to have been acco111plishrd. We seem to b8 in 
the pioneer stage of this devf'lop1nent. It. is my faith, ho,v-
ever, that a little 1nore ti1nc and experience ,vill bring us 
this much desi1·ed result. 
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S UPPLEMENTARY MATERIAL IN AMERICAN HISTORY 

J. L. KINGSBURY 

The division of Ilistory and Government v\ras recently in 
receipt of Bulletin 47 of the Bureau of Education at Washing­
ton, D. C. vvhose title is Teaching lVIaterial in Government 
Publications. This is a brief Bibliography of material top­
ically arranged v\rhich ,vould be of use to teachers in various 
branches of school vvork, but particularly in agriculture, 
econon1ics, geography, history, hygiene, and nature study, 
and should be in the hands of every teacher in those lines of 
work. 

In many schools one of the hardest questions demanding 
solution is the matter of supplementary i,.eadings in America:µ 
history. Are ,ve not neglecting t,vo sources of such material 
,vhich v\rould be in sorne degr_ee available in every school, that 
is, periodicals, and publications of the Govern:r;nent of both 
the United States and of the various states 1 The greatest 
difficulty is lack of funds to buy the books vvhich are referred 
to in practically all texts on 1Jnited States history. I should 
like to urge these t,vo sources of material, ,vhose cost need 
never be greater than the revenues of a school, but which 
would add greatly to the interest in all courses like history, 
geography, agriculture, etc. 

Starting at the beginning of American history, does the 
average student in either a rural, an elementary, or a high 
school realize that there ,vas any difference betvveen the 
Indians, or that those vvith ,vhom the settlers at Jamestown or 
Plymouth dealt ,vere any different from those ,vhom Coronado 
met? There is a bulletin ,vritten for the l)epartment of the 
Interior by Le,Yis H. l\Iorgan on the !louses and Home life of 
the American Aborigines, costing one dollar, and another by 
J. W. Fe,vkes on the Cliff Dvvellers costing forty-five cents. 
Both are fully illustrated. There are numerous other bulle­
tins of either the Smithsonian Institution or the Department 
of the Interior, cover1ng less extensive fields and costing as 
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little as ten ~ents. From the long lists of these t,vo or 1hrce 
could be selected sho,ving the types of each sort of Indians. 
Hardly more than a suggestion of the existence and avail­
ability of such a bulletin vvould b e necessary ,vith a large p er­
centage of students. 

Turning to another field in ,vhich Government period­
icals or bulletins could b e very extensively used ,vith invalu­
able rc~ults, there are a large nun1brr of agricultural products 
g1·ovving in the United States, ,vhich are not native here. It 
is of course kno,vn in a general ,vay that the Department or: 
Agriculture has a corps of experts ,vho are constantly seeking 
in all parts of the ,vor1d for fruits, vegetables, or grains that 
might profitably be gro,vn in the United States, but the de­
tails of som2 of these expeditions ,,,.hich ,vould b e of great 
interest to students are rarely used. l-i.,or exa1nple, at the 
opening of the Civil War the north suddenly found itself 
entirely deprived of sugar, but fe,v kno,v that it ,vas the co­
operation of the govern1nent ,vith the people that resulted in 
the introduction of sorgun:1, a Chinese plant, ,vhich reached 
us from J:i.,rance. Such a story serves to emphasize in a ,vay 
,vhich ,vould appeal to even young students the many petty 
difficulties of .ou1· fathers at th(-l it in1e, and thus 1night 111ake 
them more k eenly alive to the greater sufferings. This ser­
vice has been greatly extended in the last fe,v years, thus con­
tributing greatly to the ,vide diversity of crops raised in the 
country. 

But this 1s only half the story. Fe,v branches of the 
G ovc1·n n1ent have done 1no1·e to better conditions in the "(Tnited 
States than the Bul'ean of Animal Industry, ,vhich is continu­
ally aiding in th r i1nprove1nent of various breeds of live stork. 
Y-et 1 suspect 1 hat one of the most important bits of inforrna­
tion along this line by teachers of American history is that 
celebrated purchase of fort? camels for the south,vest in the 
da:vs before the ,var, on the then ,videly accepted lh2ory that 
it ,vas the Great Arnerican D1:iscrt, and thai in consequenre the 
can1el v{as the only appropriate means of transportation. 
\\That th 2 governrnent has done to i1nprove hoi-ses, cattle, sheep, 



and, in Alaska, 1·eindeer is either entirely a closed book to 
th('1n, 01· k110,Y11 only in the vaguest and 1nost general ,vay. 
All these facts a1· 2 i1nportant alike in a course in American 
history, and in agricul tnr 2 , and could serve to draw togethe1· 
those t ,,·o courses in the school, the one serving to increase 
the inter c: st in the o th e1·. Jlany LullLtius on the subject, pub­
lished either in Wc1slii11gtou or jn <'XpPri1ne11tal stationR all 
O\ e1· the countl'.'' c,111 be had n1erely for the asking, and 1nany 
others can be 1nu·chas :.: d 1'01· ve1·y srnall arnounts. 

Again, no on e ca11 pret .__nd to Yc1·y g1·eat kno,Yledge of our 
mo1·e r ecent history ,vho docs not kno,v something of the 
,vidcspread 1n0Ye1ncn t for the conservation of our natural 
resources. In this connection the govern1n c:nt has a large 
h 111 :n ~nt of HHl l (~1-ial on tli ~ :B--,orcRtry Se1·vice, as ,Yell as bulle­
tins giving advice to those ,yho ,-vould engage in seientific 
forestry. 'l'ho much of this material "·ould be of slight in­
terest in a history cou1·se, there are others of gl'eat historical 
value, and further the goverrnncnt has a considerable collec­
tion of lan1 crn slides on forestry ,vhich can be had by any 
se:,hool that ,vill pay transportation charges. What is true 
of this is also true about onr irrigation ,vork in the more arid 
portions of our countr~v. Some kno,vle<lge of such movements 
an<l Hctivities is necessary to any person ,vho ,vonl<l nn<lrr­
stand the 1Tni t0<l 8ta tes a R it no,v is, and is fill ed ,vith the 
greatest interest. 

I ,vish now· to turn to a third group of bull(ltins or books, 
those dealing \Yi1 h 1 he Panama Canal, and ,vith our depen<l­
en<!ies. Tt has bC'cn so short a time since th P Philippineft 
flnd Po1·to Rico " ~ere acquired that textbooks on our hii;;;tor.v 
hard];v go farther than to discnsR the mere acquisition, and 
sa:v li1110 or nothing about either of those peoples, or ,vhat ,vc 
are trying 1 o do .for them. Yet feyv stories are more fascinat­
ing than those dealing ,vith our island possessions, and about 
all this by far the b est f-lnd most authoritative material is 
contain ed in bulle1ins and publications of the ,var department, 
n1nc1-i of it so ,ve]l illustrated as 1o make it very attractive to 
school chil<lren, as ,vell as to 1nore mntur·e students. Some 
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very interesting experi1nents are there being tried in govern­
n1ent, agricnltuee, con11ncrcc, and conservation, and the mater­
ial obtained Iro1n \Vashington could be used in 1nany vvays. 
Then on the Pana1na Canal there is a long list of publications 
dealing ,Yith all phases of the ,vork, and the importance 0£ the 
canal in the ,Yorld 's co1nmerce of the future, as ,vell as 

slides. 

Finally I ,vish to say a ,vord about the use of periodicals 
especially in connection ,vith a course in history. There is a 
long list of n1agazin es in ,yl1ich articles ot-casionally appear 

S:> 

,vhich haYe a bearing 011 son1e phase of our history. Let us 
take simply as a suggestiYe list the "\Vorld 's Work, R eYie,v of 
Revie,vs, X o i·t h American R 2Yie,v, X a tional Geographic l\Iag­
azine, Travel, Scientific A1nerican, Popular Science ~Ionthly. 
and one or t,vo agricultural periodicals. Fro1n sue h a set 

one could find eYery n1onth a 11umber of articles bearing on 
eith 2r our geography, histor~T or government. IIo,v much it 
,vould add to the interest of a course if the student W'crc urg­
ed to re:Hl an article (in connection " ·ith a short paragraph on 
the deYelopn1ent of transpo1-tation since tht1 Ci-vil War) in the 
"'\\ ... orld 's Work on the extension of so1ne of our lines in tht1 
,Yest to the PH cific, 01· in anoth c,· connection on the co1nple­
tion of so111e irrigation project it ,Yonld be ha1·d to estin1ate. 
Alaska " ·as l'ecentlr explored, and an article on that little 
kno-,Yn part of the conntrr ,-vith cxcel1ent illustrations appear­
ed shortly af'tcr in the Xational Geographic l\Iagazine. 

I realize that again might be raised the question of ex­
p 2nsc . Tf n1agazincs are not taken very extensivel~T in a giY­
en neighborhood, the teacl1er could take one or t,,o, get the 
scholars interested in them, and then it might proYc but n 

short step to persuade the parents of some bright students to 
take the 1nagazinr8 fo1· thrir children. In plarcs ,,There rnag­

azines are found in 1na11y hon1es, the fa1nilies are frequentl~., 
only too glad to turn them over, once rracl, to the schooL 
,vhich might then haYc the use of them as long as they lasted. 
If it ,vere possible to persuade the school board to have thern 
bound th eir period of services could be greatl~., prolonged. 

27 

• 



• 

:F'nrther this 1night prove the nucleus of a library at some 
futu1·e date to ,Yhich all the neighborhood could resort for 
all sorts of infor1nation, ,vhich vYould aid in n1aking the school 
the socic1l <'enter oI its neighborhood, as it should be. It 
" Tould tcn~l to increas2 the interest of the parents in the work 
of their children and also of the school, and thus make then1 
support and help to increase the \vork and therefore the value 
of the school. To 1nakc a 11 such rna t ~rial available it ,vould 
only be necessary for the teacher to start a simple card in­
dex giYing the titles of articles and the places ,vhere they 
rnight be found, keeping this in a box at the desk. 

rrhese suggestions ha vc been off ercd in a poor, ill-organ­
ized \Yay, but in th2 hope that they might aid in broadening; 
our conception of history, and might give to those reading 
them a little greater idea of the "\vidth of our "\vork. If they 
suggest to so1ne a 1neans not thought of before by \vhich his­
tory study 1night be made the delight of the scholar rather 
than a meaningless drngery of dates, events, and names, they 
,vill have s erved the purpose for ,vhich they ,vere presented. 
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THE USE OF CLAY MODELING IN HISTORY TEACHING 
LA URIE DOOLI T1'LE 

Supervisor of History and Geography in Practice School 

ln the atten1pt to grasp any fact or to enlarge any ex­
perience the opportunity for physical activity and the op­
por1:.unity to give expression through the handling of material 
are of untold value. l\Iost of us are crippled by our limita­
tions in modes 01 expr ession. The school courses have given 
ample opportunity for the dcvelop1nent of verbal expression, 
but physical expression through drarnatjzation of phases of 
history, and 1nanual express1on through the construction of 

l\Ianual expression of images after reading of subject 1natter. 

material things, a 1·e equally necessary to cla 1·ify our i in ages 
and to give adequate expression to them. 

Fortunate is the school ,vhose curriculu1n not only gives 
courses in the technic1ue of music, dra,ving, painting, 1nodeling, 
making etc., but also e1nphasizes these activities as ntodes of 
expressing all phases of life. 

Living as ,ve do in a social organization controlled by la,v 
and order, ,Yhen life and property are co1nparatively secure, 
vve find it difficult to rPalize the turbulent life of the 1niddle 
ages; ,,yhere there ,Yas no protection but the la,Y of might, 
\vhen either the ,vayfarer on the high,vay or the lord in his 
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d,Yelling ,vas s 2cnre only so .far as b e ,vas strong; ,vhcre o,vn­
ership clepen<led upon possession and a raid upon property 
required no other excnsr than the desire of the raider to po'3-
sess the property. 

'rhe study of the hunu:tn habitation usually furnishes a 
k ey to the liJc of any pe1·iod, so the study of the medieval castle 
,Yill illu1ninate the life of tha t period. The simple facts that 
the child1·en 1nust acqni1·e and th2 infe1·ence that they must 
1nake in constructing a castle, give opportunity for the desired 
activity and enable the1n to assin1ilate tbat \Yhich is nea1·ly 
incon1prchensible ,Yhen only read from a book. The children 

·• 

l l 

Castle in progress of constructicn. 
in 1 he Practice School, preparatory to constructing a castle, 
read chapters f1·01n Harding's "Story of the iiiddle Ages," 
~ida 's '' l)a,Yn of A1nerican History in Europe,' ' and Ke1np 's 
''Hisior,v for Graded. and District Schools,'' ,vllile the t::~acher 
has acc 2ss to Gotch 's '' G1·oyvth of the English House.'' Frorn 
this subject mattp1~ th 2 pupils dra,v plans of castles; these 
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plan-;, nr ·; discuss<.)d in c lass and ,-vhcn the final pla11 is dra,Yn 

it e:n1Jo:l'es c1ll the best points tl1clt havr b :i('D .round in all the 
pl ::i 11 ::; _ It i" seen that the co1np l ctcd cast 12 'will not be a model 
of nny castle that ,Yas ever bnilt, but ,Yill rxpress all that tht 
class kno,vs about habitations ,Yhen they ,ve1•p ronstructed also 

as a 1neans of drfense. 

Wh en the plan is co111pL tc(l thr foundation plan is d1·a,Y11 
on ihP board and thr elas8 is rca<-1y to bltild the structln·e. 
Potter ·s clay has been found one of the hesi 111aterials for 

building pu1'1)0S ~'S in thr class roon1. The ,Yo1·k of construc­
tion is ~o dist1·ihut<'d that rach pupil has an oppo1-tunity of 
engaging i11 all thP various kinds of ,Yo1·k. 

As the building progresses tl1e strength of the fortr~ss is 
app1eeiated ,Yhen it is Sf'en 1hat 11H) ,Yall of tilt-> k eep is a~ thi<'k 

.Jlonast er~· 

a:-; h:df the y\·idth of tl1e largesl roo1n 111 it. Secret clU:l1n1H~1·s 

<~11<1 obliqac p:ts~ages for ~nnok~· arr built in the ,Yalls, P.piral 

st:1i1YrHY~.; iu tre t(nYen,, du11g"o11s for priqon('l'S, sto:•<i1oonh 
for supplies, the bake-oven and stab]cis-a11<l c, 11 th<} othe1· rhar­

act2ristic bujldings of th - eastle. T1~e n1oat is 1nadP to su1Tonnd 

the outer ,Yall and "'ooclcn spl:nts arr used for rn.1kinq,· the pali­
sadrs. "\Vh<•n the na1To,Y ,Yi11c1o,Ys, placed high aboYc g1·ound, 

a1· 8 1n'H~e, thP gl oo111 and da1·kne Js of the intPrio1· are app1· eciat­
ed . With the completed strnctnre bel'or 2 then1 and ,Yith the 

]n1o"·l~d~.rr ga:ned throu~li its eonstn1ctio11, th:1 children n1·p 



able to appreciate the life of the period; and of. 
rcnsive ,varfare 1nay be vvcll sho,vn by per1nitting the children 
to n1ake stone-tbro,vers, movable tovvers and battering ram~ 
,Yith .. which the castle is born barded. 

A si1nilar plan is fo1lo .. wed in constructing the rnonastery, 
,Yhich is to 1uake clear the religious life and its influence 

Theseum. 

during the 1niddle ages. rJ'he principal building is the abbey 
and here the children learn the relative position and propor­
tions of the nave, the aisles, the transcept and the choir. 
The garth, surrounded by the cloister, ,vhich in turn is sur-
1·ounded by the chapter house, refectory, and sleeping rooms 
~1·e sho,Yn in d : tail; as are also the scriptorium, the abbot's 
house, the ,vork shops, the stables and guest houses. 

'J'hr 1nain 1notive for building ·the Greek temple, sho,vn in 
the illustration, ,vas to give the f eeling of beauty as seen in 
line and proportion. For this reason a particular temple, the 
'J'l1 eseiu1n, ,Yas chosen as a 1nodel. The exact di1nensions of the 
temple ,vere first secured and plans dra,vn to scale. These 
plans ,Yere follo,ved throughout in the construction. Although 
defrcts are apparent in the acco1npanying illustration, thJ 
structure, ,vhen completed, showe<l a beauty of line and balance 
that vvere appreciated by pupils and t0nrhers. 
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LOCAL HISTORICAL EXCURSIONS AS CLASS 
EXERCISES 

E. M. VIOLETTE 

X o doubt every teacher of history has vvished many a 
ti1ne ,vhen he has come to some great event in history that he 
could take his class to the very spot ,vhere that event occurred. 
The ,rish has been inspi1·ecl by the feeling that the historical 
event under consideration ,vould be better understood and 
app1·eciatcd if ihe p]a(lc "'here it happened could be visited. 
Ho,v 1na11y teachers have ,vished that they might stand with 
their cla~s0s on the Athenian AClropolis, or in the Roman 
Ji1 orum or ,Yandcr t hru the l-1011tlon To,Ye1·, or l ndependenee 

' IIall ! 'J1his desi1·e to ·visit plaees of historical interest has 
been partially satisfied by pictures, and thanks to our modern 
facilities fo1· prodnring 1nost excellf•nt and vcry inexpensive 
pictures, 111:;ny of thesc places have becorne as familiar 
to us, in general appearance at least, as the chief buildings ancl 
thorofarcs of our hon1e to-,vns and cities. 

But even so, pictures do not bring complete satisfaction 
to the one ,vho ,vishes to deepen his enjoyment and apprecia­
tion of history. rrhcrc ,vill ahvays rernain the desire to see 
the thing itself s01ne dny, and the live, ,vide-a,vake history 
teacher ,vill eon tinue to ,vish that he might take his classes 
with him on historical journeys. 

But to most history teachers the opportunity for visiting 
many places of historical interest will unfortunately never be 
very extPnsive. And as for taking a class ,Yith hi1n to see 
any of these places, ihat ,vill be altogether out of the question 
unless pe1·chance son1e of them are near at hand. 

But there are historical excursions that lie ,vithin the 
reach of nearly every teacher of history in almost all o.f our 
to"'rns, the possibilities of which I fear are little realized. It 
is of the111 that I ,~.rish to say a fe,v ,vords, and to make it 
pla iu ho,v such excursions are a possibility, I shall reln te 
only actual experiences that I have had with different class-
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es in history here in Kirksville in the last fe,v years. 
It may be that ,vhoever reads this article may have sugges­
tions come to him as to hovv similar excursions may be had 
in his o,vn community. 

When a class reaches the subject of the invention of 
printing, I have found it highly instructive to take them on 
a visit to the va1·ious nc,Yspap er and printing sh.ops in thP 
to"'"n. T have alvvays found that several in each class have 
never been inside of such an establishment b efore. Snch 
persons acquire first of all some kno,vl edge of hovv a ne,vs­
paper is printed. It so happens tbat there are four different 
ne,vspapers in Kirksville, and that the method of setting up 
the type is diff erent in each one of the shops. fn one the 
type is still ' 'pie kcd'' in the old fashioned ,vay from the case. 
In anothe1· a 1nonoty·pe 1narhinc is us<:d and in th .: other t"'"O 
cliffer E11t s1~'"les of linotypc 1nachines are in operation. The 
presses ho"rcver are ve1·y 1nurh alike, all of the1n being of 
the stop-cylinder variety. For a f e,Y mo11tl1s during the year 
1912 there ,vas another ne,Yspaper in to-\\'"11 ,Yhich ,vas printed 
on an old fa ~hioncd Franklin hand prc.-~s. and I had the 
pleasu1·c of taking a class or t,Yo around to see that in opc1·a­

tion. 

lf such an excursion as this one a1nong the ne-\vspaper 
establishn1ents did nothing 1nore than acquaint the students 
,vith son1e of the 1nethocls e1nployed in getting out a country 
ne,vspaper, the time Yrould be ,vcll spent. But the chief pur­
pose has ahvays been to 1nakc the history of printing 1nore 
real and Rignificant to the studrnts. We have in our his­
torical museum a model of the 01·iginal Gntcnberg press. 'l1his 
is usuall.v shoYvn to thr stndents just before they set out on 
their tour of th e nc,Yspape1· ~hops. Thry handle it and get 
so1nc1 sort of an idea of ho,Y it ,Yas ,vorkcd. Then they go on 
thei1· 11·ip and see ho,,,. the ne,Yspapers of this particular place 
a re prin1 cd, no ting especia Uy the diff <:rences bet,Ycen th~· 
1nct hoch; en1ployed in the di l'f erent shops. At s01ne subse­
q ucnt m<:r1ing of the class ,ve return to the subject that had 
occasioned 1 he excu1·s1on, that is the invention of printing. 
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l~ut ,ve do not confine ourselves to Gutenberg. W c take up 
the history of the subsequent improven1ents and ,ve find our 
selves in a position to appreciate not only Gutenberg and the 
difficulties under -which he labored, but '\YC are able to follovv 
all the 1no1·e easily the evolution of 1nodern printing. B e­
cause of its historical valufj by way of illustrating early 
1nrthods of printing, I have regretted the passing from town 
of the old-fashioned J:i"ranklin hand press that I mentioned a 
momc11t ago. As yet no ,Yeb 1nachinc has bee11 installed by 
any of the local ne,Yspapers, so that our stnclcnts have to ,vait 
until they visit so1ne large city to sec the latest stage in the 
development of tl1e printing press. But generally an ade­
qna te idra of r o,Y such a p1·ess is run is o bta 111 ed f ro1n pic­
tures afte1· thry have seen a stop-c~r1incle1· prrss in opcr3 tion. 

vVhrn a class r eaches the period of indust1·ia1 evolution 
I ahYays ,vish '\Ye eould go th1·u a "·oo1en 01· cotton n1ill. T1ut 
since none is at hand ,ve have done the next best thing, that 
is, visit the lc11·g ~) sl1oe facto1·.\· ]oeated hp1·c .. EYery onP in 
the class has son1e knoYvleclge of a cobbler shop and is able 
to appreciate son1c,Yhat the situation ,Yhen all the sho --1 s that 
peopl ~ \Yore ,Ye1•(.) 111acl0 hy haud by 1nen ,yho ,Yorked in shops 
not very unlike our rnodenl eobbler shops. But very fc,v 
k110,v h<nv shoes a1·e 1nadc in a 1nodern factory. A trip to 
the fc1 ct ory hete S\:l'Yes sotnew' ha t the sa 111P histol'ica l 1n11·pos­
es as th r visit to the printing shops. l\Ioreovcr so1ne of the 
great econon1ic f'acis that a1·e the natural product of th e his­
to1·ical evolution in the industrial ,vorld and that are 1natiers 
of great couce1·11 to ou1· p1·cse11t and future ,velfare, are made 
very cl ear by this rather hurried trip. For exa1nple the 
students see for then1selves ho,v highly labor has been differ­
entiated. Thry see one employee doing nothing but stitch-
ing buttonholes, another cutting out soles, another doing 
this one thing, aud another that. What is true in a shoe fac­
tol'y is true in factories of all kinds-each employee bas his 
little part to do and nothing more. In the days before the in­
v cntion of all this co1nplica ted machinery, a pair of shoes for 
example ,vas begun and finished by the same man. The 



same ,vas true of almost every other commodity that was made. 
When this situation is brought home to the student in this way 
he is in a position to understand a great many things in the his­
to1·y of the industrial vvorld more easily than he otherwise 
might. 

At another time a trip to the city and county offices has 
been very interesting and profitable. In making the rounds 
of these offices an effort has been made to examine casually 
at least the records that are left in them so that the duties of 
the different officers 1nay ·oe in a measure comprehended. 
For example in the assessor's office ,ve vvere each allowed to 
take a blank copy of the assessor's tax list and glance over 
the items contained therein. With that in hand we vvent 
to the county clerk's office and sa,v hovv the tax books had 
been made up, and then to the collector's office and savv how 
from these books the tax r eceipts were made out and the 
1noney colleC'ted from the tax-payers. Sessions of the var­
ious courts have been attended as opportunity afforded, and 
like,Yise s essions of the city council. 1Jsnally it has required 
sever al different trips to see lt lle ,vheels of the city and the 
county government go around, but it has been possible to take 
in all that is important in t,vo different trips by timing them 
so as to be on hand when several things were going on at the 
qame time. Such excursions have never yet included a visit 
to the jail and the poor far1n, but I may include a visit tO' the 
jail hereafter. 

Doubtless many teachers of history or civics have taken 
their classes thru the city hall and the court house in their town 
and county,but I vvonder if it has occurred to many that atten<l­
ance upon the religious serYices of certain churches would 
have a distinct value in aiding the student in history to appre­
ciate certain movements in the history of the church. I 
have found from year to year that very fe,v of my students have 
ever attended the services of either the Roman Catholic or 
the Episcopal Church. In some cases that has been due to 
their prejudice or indifference and in others to a lack of op­
portunity in the co1nmunities in which they have lived. I 
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have found that in the study of medieval and modern history 
some of my students have the vaguest and sometimes the 
crudest and most erroneous notions about these tvvo churches, 
and almost invariably I have found they have never seen the 
inside of either one of the1n. It is most difficult to discuss 
,vith such students 1nany of the topics that are connected vvith 
the services and ceremonies of these t,vo churches, and no 
teacher of medieval and 1nodcrn history can cover the field 
,Yithout d ealing ,vith these churches. ~'or example the subject 
of the mass may be under consideration. I have found that 
one of the most difficult things for students vvho are not 
Catholics to understand- l have therefore fallen into the 
habit of asking n1y students, ,vhen ,ve reacl1 that point in our 
,vork ,vhei~e ,ve are dealing ,vith the institutions of 
th e medieval church, to attend the services of the Catholic 
Church here in tO",vn. Sometimes ,ve have agreed upon a 
certain Sunday ,vhen ,ve will all attend, and sometimes ,ve 
agree to go as soon as it "~in be convenient to each one individ­
ually. It is 1rue attendance upon one service does not very much 
enlighten the student ,;vho has not been accustoined to attend 
the Catholic Church, but if he has observed the service carefully 
he ,vill be able to ask intelligent questions when the class meets 
again and iu that ,vay have sorne of the matters cleared up £01-­

him. 

If soine special service is about to be held while in mak­
ing a study of the churrh, as for example confir1nation, I have 
made it a point to announce the fact and urge attendance up­
on it if possib]e. But I have ah,vays tried to make sure that 
the students attend at least one mass. 

'J1he English Reformation under the 'l'udors is some,vhat 
better unde1·stood by 1ny students if services in the Episcopal 
Church are being held at the time. 'I'hey are enabled to com­
pare for themselves the services of the Catholic and Episcopal 
Churches and they arc in a position to understand the objec­
t ions that ,ve1·e made by some Englishmen to certain fea­
tures in the service of the Catholic Church and at the same time 



to appreciate ,vhy the services of the tvvo churches appear to 
b e some,vhat similar today. 

Cne n1ight fear that so1netim2s the congregation might 
take offense ,vhen a class attended its services to see ho,v 
things ,·ver c done. l~ut I have neve1r found this to be the 
case. On the contrary the students have been made to feel 
that they ,vere ,velcome to attend as often as they cared to, 
and they have ahvays ,vithout exception observed the proprie­
ties of the occasion vvhenever they did attend. 

I have found that the students ,vho have never attended 
the services of a Catholic or Episcopalian Church are consider­
ably enlightened as the 1·esult of occasional attendance upon 
the services of these churches, and are thereafter broader 
minded aud less inclined to prejudice, tho p erhaps just as firm 
i-1 s eYer in their o,vn personal beliefs and opinions. In fact I 
have been so i1npressed ,vith these results that I have fre­
quently said to my classes that if I had a class made up largely 
of Catholics or Episcopalia~s ,vho had never attended the 
services of any other church than their o,vn, I ,vould urge 
upon them as a part of their class ,vork the attendance upoll 
the services of son1c of the churches other than their o,vn. 
Their need of enlightenment and broadening of vision is as 
great as those ,vho have never attended a Catholic or Episco­
palian service, and their ability to understand the history­
they are studying ,vould be increased by attending the ser­
vices of other churches than their o,vn. 

During the Civil War a battle occurred in Kirksville. I 
have never t::dcen a class in histo1·y over the battle field, but 
I had the pleasure of con<lucting the History Club of this in­
sitution over it a Jittle over a year ago. The battl :; ·,yas of 
so111e impo1-tance inasmuch ns the Federal forces over­
took here a band of Con£ e<lera te recruits that had been 
brought together fro1n <lifferent parts of ~ortheast l\Iissouri 
and that ,, .. as trying to n1ake its \Yay to Arkansas "'here 
Conf ed0ratc forces ,vere gathering for an attack hpon th P 
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state governme.nt of J\Iissouri. rrhe battle resulted in a con1-
plete breaking up of the Confederate band, and vveakened 
just that much the strength of the force that was gathering 
to try to take the state out of the Union. If 1 were teaching 
classes in American history, I vvould likely take them over 
the battle ground as they came to the study of the Civil War. 

A historical excursion of a very different character from 
anything that has been mentioned so far is in contemplation 
for the near future, ··which may be some,-vhat unique as a history 
class enterp1·ise. Lying around in different parts of the 
county n1·c seve1 a l 1nounds. J\Iany of tlic1n have been opened 
and in s01n e ha Ye been found a good many Indian relics. 
l\Iany that liave 11Pve1· been dug into are snspeeted of being 
Jndian mounds. An excursion to one o E these V{as planned 
for recently and a nun1ber of .history students arranged to go, 
but unfortunn1 , ly 011 account of bad "·eather the trip had to be 
given up and the 1natter 1n:1y have to be <lefe1-red until spring. 
It is intended ho,vever to 1nnke the expedition as soon as possi­
ble and to n1ak r it serve atlireefolclpul'pose,iliatofg _: tti11g1·el­
ics if an~r arc to b' had, and of a1·ousing g1·eater interest in th" 
prehistoric life of this l'(lgio11, and of giving s01ne actual experi­
ence in l1istorical excavation. It is believ : d that al1 " ·~ o go 
upon 1his expedition and 1nan)r otlH'l'S that 1nay lH.) planned 
late1· on, ,Yil1 dPriv(~ fro111 th(~ir exp2rie11ee c : rt:1i11 henefi ts 
that ,Yill prove sti1nnlating to their study of history. 

As ,vas said at the outset, these historical excursions have 
been related i:n the hope that they 1nay prove suggestive 1 o 
0Lhe1· tcacheri:; of histo1·.v along the line of enlivening and 
vitalizing the· s·tudy or history. 1"'he author ,vonld b e glad to 
have suggestions fro111 othCl1·s as to th e opportunities that they 
1nay hav<' fo1· ,York of this sort in t heir o,vn communities. 

If local history is pursued, and more of it should be do11 c 
than is h<1i11g (lone, trips 1night ,YeH be 1nade to places of 
special in1 erc'st. 1~1or example in Kirksville the first bank 
building· in the to,Yn is still standing. It is a one-story fra1ne 
building. It has long since been removed fro1n its original 



sit3 and has been used every since its removal as a dwelling. 
Hundreds of people pass it every week without realizing its 
history. One may well say that such a fact is of no great 
value or ,of no value at all, but jusit the sa1ne, things of this 
sort keep alive local traditions and they arc worth preserva-
+· "ion. 

J recall a jaunt that ,vas taken by a class in American 
history while I was a student in the University of Chicago. 
v\T e had reached the early development of the west and the 
teacher proposed that vve join him in a tramp one Saturday 
over some of the historic parts of Chicago. We visited a great 
many places, among others the oldest buildings in the city and 
the site of Fort Dearborn. While we stood on that spot, the 
instruct.or related the story of the massacre of Fort Dearborn, 
in 1812. As long as I live I shall always · carry the memory of 
that trip, and the incidents related have a meaning they 
could nP.ver have had if ,v-e had not taken it. I can not help but: 
feel that others were impressed in a like manner, and I believe 
that every kind of an historical excursion if properly managed 
vvhether it is of the kind described as having been taken in 
Kirksville or of the kind described as having been taken in 
Chicago or of the kind we usually think of when the term is 
used, will produce a result that will repay the teacher for his 
trouble and effort. 
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THE USE OF THE BULLETIN BOARD IN TEACHING 
HISTORY 

E. M. VIOLETTE 

If it ,vere necessary to set forth the reasons why histocy 
should be studied in our schools, the live teacher ,vould likely 
say first of all that the students might know something of the 
life of men in ti1nes past, but he ,vould immediately follow up 
that statement ,vith another one, that they might also be abl~ 
to know and understand the life of men at the present time 
thru their kno,vledge of the past. He might add other rea­
sons for history study in the school, but he would most sure­
ly include t he reasons that have just been mentioned and he 
vvould likely put special emphasis on the second. History 
in the school fails in its pu1·posc if it does not enable the stu­
dent to undrrstand the events and movements in his own time 
better than he ,vould if he had never studied it. 

In order that this end may be obtained it is necessary 
that some sort of a study of the present should go hand in 
hand with the study of the past. For example, in the course 
in Am2rican history the attention of the stud~nt should from 
time to time be called to important events as they are occurr­
ing. The recent tariff and currency legislation of congres:,; 
should by all means have received some attention at the hands 
of teachers of American history ,vhile that legislation ,vas go­
ing on. Like,vise the progress on the Panama Canal, the ,var 
in lVIexico, the Sulzer impeachment, the riots in Indianapolis, 
Roosevelt in South America, etc. are among the subjects more 
or less ,vorthy o.f some sort of attention of any class in Ameri­
can history in the eigth th grade or in the high school. In a 
course in English history such topics as the Home Rule Bill, 
the Ulster uprising, Lloyd George's land bill, and the Larkin 
episode might be looked into. Instances could be multiplied 
indefinitely, but these will suffice. The teacher ,vould have 
to be ,vatchful, ho,vever, so that mere trivialties ,vould not be 
dragged into the consideration of current events. 
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One of the difficulties I have found in attempting to 
study the present along ,vith the past has been that many of 
the students, especially the young ,vomcn, have not for:rned the 
habit of reading the ne,Yspapers 0"!' magazines to any marked 
extent. l\:Iany ,vho read the nevvspapers are interested onJy 
in the local happenings of their o,vn pa1-ticular communitie8, 
and to n1any the 1nagazine is of interest only so far as the 
stories and lighter articles are concerned. 

Under such conditions I have found it necessary to .re­
sort to some sort of a sti1nn1us that ,vould lead to Jnorc definite 
nevvspaper and magazine reading and to a greater amount of 
it. One expedient that I have resorted to has been the bulle­
tin board. li1 or some ti1ne I have had t,vo bulletin boards in 
1ny class roo1n, one for my class in English history and the 
other for my classes in medieval and n1odern history. The 
first vvas made out of pieces of light lumber fastened together 
and covered ,Yith green burlap. The other one is a single 
piece of beaver board. Each bulletin board is about tvvo by 
four feet and, each stands on the crayon dust trough in the 
front part of the room. On one of these boards I require my 
students in English History to post a11 the clippings they can 
gather from ne,vspapers and magazines relating to events or 
c-onclitions that are of real interest in England today. On 
the other board I require the students in my classes in med­
jeval and 1nodcrn history to post clippings relating to events 
and conditions in Europe. These clippings are to be left on 
th e board for one ,veek. At the end of that time the students 
are allo,ved to take those they have posted if they care to. Tf 
they do not, I take them dovvn and file them avvay for future 
reference, and the board is ready for another lot the next 
week. 

· One day each week each class devotes a part of the hour 
to discussing the events of the past ,veek. The members of 
the class are encouraged to gather their in£01·mation from 
every source possible and not to depend on the clippings that 
are put on the board. These clippings are intended to serve 
more as suggestions which are to 1 ead to further inquiry and 
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search for better and 1nore detailed information. Such pet­
iodicals as the Outlook, Independent, Literary l)igest, Review 
of Reviews, Current Opinion, and the like are recommended 
as excellent sou1·ces from vvhich 1· eliable summaries of the 
ne,Ys of the Yveek or 1nonth 1nay be found. rrhe Chicago 
rr1ibnne has r 2cently 1nade arrange1nc11ts ,vith The London 
Times for special s ervice on foreign ne,ys ,vhich it gives in a 
special sectjon in the Sunday edition. There are always s01ne 
Yery good articles i11 this special for eign section that are of 
value to the stude11ts of English history in particular. The 
librarv of this school rec2ives also th<' "Teek:ly edition of the . . 
I-1ondon Ti1nes, and tho it does not reach us until t,vo ,veeks 
after it has been published, it is al,v·ays very helpful in sup­
plen1enting the earlier kno,vledge ,ve have gained on n1att0rs 
of interest. 

It should be said that if Hnything of extraordinary inter­
est occu1·8 ,,,.c <lo nol ,vait until the day £or t h e ,veckly reports 
co1nes around, but b1·i11g it up at the next meeting of the cla.;:;s 
afte1· it l1a5; appeared out in the papers. 

So far the 1·esnlts have justified the means. Student~ 
,~,.ho had taken no interest in contemPoraneous events of any 
note ha Ye bPco1ue inte1·ested and. have begun to form tlu· 
n 2,vspap0r cllld magazine ha bit. 

But that has not been the main object in all this effort. 
Any literary society or debating club could clo this sort of 
,vork cquaJly as vve11 and Yvith as much success, if the object 
,,,. :-re 0111:v to arouse an inte1·0st in the affairs of the p1·esent. 
The chief ai1n has been to give an historical setting to the 
events of today that arc being brougbt up in our class discus­
sions, so that th ei.r real significancP and i111portancP rnay be 
reali;1,ed. It is here that the histo1·y tcarh<:l' "~ill find his great 
oppo1-tunity. lf 11e ,Yould 1nake his teaching vital, let hi1n ar­
range his courses in such a ,vay that emphai;:;is ,vill be put 
in due tin1c upon s01ne of those events and 111ove1nents of the 
past that a re connrctcd historica 11:v ,vi th some of the even ts 
and 1novcn1cnts of the present. It is i1npossible to ,llTHngc 
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the n1a terial in a given course so as to furnish an historical se;t­
ting for every current event of importance, but it can be done 
for a great many of the events of today, and it should be 
done. 

Let us take an example to illustrate this point. Last 
year the Balkan War ,vas going on. Early in the course of 
that war the students in medieval and modern history began 
to bring in their n e,;vspaper clippings and post them on the 
bulletin board. In addition, a large wall outline map of the 
I-3alkan peninsula ,vas dra,vn shovving the boundaries of the 
allied I-3alkan states and of Turkey in Europe, and hung up 
in the classroom near the bulletin board. As time passed on 
vYe used this map in follovving the engagements that took 
place, and \Vere thus able to keep track of the contending 
forces and of the places taken by the Allies. We also fol­
lowed the negotiations for peace and used our map to trace 
the boundaries of the territory that Turkey vvas allowed tu 
retain in Europe. By the time the war closed practically 
every student in the classes could give a very sa:tisfactory 
summary. 

But something else vvas done besides following this inter­
esting but dreadful war. An historical setting was given to it. 
In every course in me<lieval and 1nodern history some at­
tention must be given to the development of Southeastern 
Europe. But last year, o,ving to the Balkan war, it was ap­
propriate to put special, though not undue, emphasis on the 
history of Southeastern Europe, and because of the interest 
that the students had taken in the Balkan war, they were 
eager to follo,v out the history of Turkey, Russia, and the 
Balkan States inasmuch as they felt that there was something 
in this line of study that would lead them right up to the 
present. By the close of the year's ,vork they were all able 
to see that the Balkan war of 1912-13 and the Turko-Italian 
'"Tar of 1911-12 ,,Tere phases in the b1·eaking up of the Turkish 
Empire that had been going on since 1683. They had traced 
the growth of that Empire up to its height and then had fol­
lowed it in its decline. They had seen Austria and Russia 
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pushing out against this Empire and the Balkan powers ris­
ing ,vithin its borders. They had seen the intervention 
of England and France save rrurkey from complete anni­
hilation in Europe, and they had ,va tched the restlessness 
of the Balkan States under the conditions in ,vhich Turkish 
do1nination and Eutopean intervention had placed them. 
rl'hey therefore had a better appreciation of the recent Balka11 

,var than they could have possibly had if this historical set­
ting had not been given thern in their class ,vork. l\Ioreover, 
they ,yere prepared for the ,var that broke out among the 
Balkan Allies after their astonishing success against the 
r/urks. }_,1·0111 thc1 history of the past they could easily see 
ho,-v the jealousies and rivall'ies of long standing had on1.v 
been set aside in the attack upon a common enemy and ,vel'e 
1· 2ady to burst forth again ,vhcn that enemy had been 
humbled. 

In English histo1·y the IIome Rule Bill ,vas one of the 
absorbing c1nTent topics for ,vhich a historical setting ,va8 
developed in the English history class in 1912-13, and it i~ 
likr,,·is t: a topic for the class of 191:3-14. 

Jt 1nust be ad1nitted that nff,vspapers are not the best oE 
histo1·ical sontces. A history of the Balkan ,var, for exarnple, 
that "~ould be ,vritte~ from ne-,vspapers alone ,vould be prac­
tically "~orth less. But not,vithstanding this acbnission about 
the unreliability of ne,vspapers, and magazines too for that 
inn t1 er, th e~r are fairl:v trust,vort hy as rrga rdH the n1ain out­
lines of passing evrnts. rrhey constitute, at least for the 
time being, the available historiral 1naterial for a great n1any 
things, and they 1nay b e lcgiti1nately used in that ,vay. ,f 
their use should g'iYe the students the notion that they \Yere 

~ . 
reliable 1nat2rial for a •historical ,vork, the teacher ,vould bP 
failing jn his duty. Bnt if he is careful to let it be ln10,v;.1 

that the ne-,vspapers and rnagnzinrs arr 1nrr0ly tr1nporary 
sources ,vh ich are likely to be superseded altogrthrr or in 
large part by other sources at some later time, he has violat­
ed no ranon of historical rriticism. In fact he is cloing ,vhut 
all historical ,vriters and investigators do- he is making u~,.1 
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of the b est at hand at the time, hoping or knowing that iH 
all probability the future will see new sources that are more 
reliable brought to light ,vhich he or some one after him may 
make use of. 

rrhe bulletin boards have been used for other purposes 
than posting clippings. Cartoons that illustrate the impor­
tant eve:n.ts and condi'tions of the times are posted, and Jike­
,vise pictures of noted men and note-,vorthy events. Fo1.· 
exa1nple ,vhen the Leipsic monument ,vas unveiled last Octo­
ber in commemoration of the one hundreth anniversary of 
the battle of Leipsic, pictures of the monument were posted 
along with the newspaper ite.ms concerning the same. Pic­
tures of Ed,vard Carson and of the Ulster demonstrations 
agains't the Home Rule Bill have also been sho-,vn. Like·yvise 
pictures of n1embers of the English Cabinet have been posted 
as far as they have been found. 

I b ave also tried to use the bulletin boards to exhibit 
material that ,vould illustrate the past as well as the present. 
For example, I have gathered from different sources picture.:J 
of the Kings of England .from William the Conqueror to 
George V. and have them mounted on white card board about 
five by eight inches in size. I have found it helpful to put 
on the bulletin board the picture of each king as we came to 
his reign. In that ,,vay a sort of historical atmosphere is 
created. The students have been made to feel that the man, 
about whom or about whose time we may be studying, actual­
ly existed, and they have appeared to form a somewhat per­
sonal acquaintance ,vith him by having his picture before 
them. I have b egun to make a collection of pictures of lead­
ing statesmen and ot_her men of prominence in English 
history, and I expect to post them as we take up the work 
of these men from time to time. 

It appears that in some such way as this the bulletin 
board might be used to illustrate subjects in history in lien 
of a stereopticon if such facilities are lacking. I can see 
ho,v, if a series of pictures of the Roman Forum could be 
brought together and mounted ,vith some sort of explana-
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tion written on each card, the whole series could be posted 
on a board and kept there for several days ,vhile a class is 
studying the city of Rome. Even if the stereopticon is used, 
pictures might be used also, as the stereopticon image is on 
the screen only for a mo1nent, and the picture on the bulletin 
board gives the student a chance to fix his impl'ession somP.­
,vhat more definitely. 

It is one of the good signs of the times that more and 
more att ention is being given by history teachers in the 
schools to conternporaneous history. In many institutions 
cours2s in current history are being offered and great good 
is coining from the1n. Personally I think current events may 
be best studied in connection ,vith the history of the past. 
A separate course in current history is likely to develop into 
mere hodgepodge, and the historical background may 
be ignored or given but slight attention. If current 
events are made a part of the regular courses in history, the 
historical background is more likely to be brought out, an(l 
that after all is the main essential in acquiring an adequate un­
derstanding of things as they are now. 
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HISTORICAL MUSEUM. 

The Division of History and Government is undertaking 
to build up an historical museum vvbich vvill be of effective use 
in the teaching of history in the Normal School and the Prac­
tice School. A special room, 20 B, has just been fitted up 
for that purpose and the mafterials that have been gathered 
from a great variety of sources have b een installed. Many of 
the exhibjts can be used in classes in other departments as 
,vell as in history classes, and instructors in other depart­
ments should feel free to make use of them as they may 
wish. 

The instructors of history and government in this insti­
tution believe very strongly in the judicious use of illustrative 
material in the teaching of their subjects. They have long 
b een using the stereopticon in their classes, and hundreds of 
lantern slides on different subjects in all the various fields of 
history have b een accumulated. In organizing the Histor­
ical Museum the Division is seeking to enlarge its facj]ities 
for illustrating life in the past. It is hoped that in time ex­
hibits illustrating many phases of life, especially the do1n­
estic phase, of all the important peoples of the past may be 
secured. 

Some of the materials already collected, such as the 
Rausch and the Hensell historical 1nodels on Greek, Roman, and 
l\tiedieval life, vvere imported directly from Germany at so1ne 
considerable cost to this institution. But most of the ex­
hibits are recent gifts and loans -from students or frieuds of 
the school, and as a rule they r epresent conditions in An1erica 
in compB.ratively late times. 

Xot one-tenth of ,vhat is ,vanted has as yet been secured, 
and persons having materials which they are ,villing to give 
or lend are earnestly solicited to do so. A suggested list of 
some of the things very much desired follovvs the catalog of 
the materials already acquired. Many of the things ,vanted 
have been lying around in our homes for a long time and are 
oftentin1es thought of as useless and in the way. Every year 
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many of them are being destroyed just to get rid of them. If 
you have anything that has gone out of use, it may have his­
torical value if it is plac,ed in an historical museum ·yvhere it 
can be used in history classes to illustrate the life of the past, 
and if you are willing to give or lend it to the museum, you 
will confer a great favor by bringing it or sending it to 
President Kirk or any of the members of the Division. 
Transportation charges will be paid on all materials sent 
. 
In. 

Each exhibit, whether a gift or a loan, will be labeled and 
registered together with the name of the donor or lender, as 
soon as it comes. Persons who do not care to give, but will 
lend articles for just a few weeks or months, are urged to do 
that. Loans may be withdrawn at any time. 

CATALOG O:B-, EXHIBITS IN THE MUSEUM 

AGRICULTPR .. \ L l::\1PLE11ENTS: 

1. Calf Yoke-Gift from Eugene Fair. 
2. Grain Cradle-Gift from W. A. I-Iauptmann. 
3. Wooden Peg Corn Shucker-Gift from Miss Green. 
4. Linch Pin Ox W agon-Gif1t f ro1n Leo Boaman. 

5. ·virgina Almanacs, 1791, 1792, 1793, and 1794-Gift 
from W. J. Sandry. 

6. 'rribune Almanac, 1867,- Gift from E. 0. Dayton. 
7. Ncvv York Circular from 1856- Gift from E. 0. Day-

ton. 

AM:.\fUNITTON : 

8. Samples of Ingredients of Gunpowder- Rausch Model, 
Purchase. 

9. Pieces of Shrapnel Shell-Loan from A. D. Towne. 
10. Shell of Steel Covered Bullet-Loan from A. D. 

Towne. 
11. Half of Shell (from Pea Ridge Battlefield)-Loan 

from Jacob Sands. 
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12. Grape Shot (from Vicksburg)-Loan fron1 Dan 
Kent. 

13. 
14. 
15. 
16. 

Cartidges (from Santiago )-Loan from Carl Guile. 
Mauser Cartridge-Loan from A. D. Towne. 
Bullet (from Civil War) - Loan from A. D. Towne. 
Bullet (from Spanish-American War)-Loan from 

A. D. Tovvne. 

A HCIIITEf'TUTIE : 

17. Romanesque Window-Rausch Model, Purchase. 
18. Gothic Windo,v-Rausch Model, Purchase. 

ARirs AND AR~roR(Medieval) : 
19. Plat e Armor of Late Medieval Period-Purchased 

from Blees lV[ilitary Academy. 
20. Svvord- Purchased from Blees Military Academy. 
21. Knight's Helmet-Rausch Model, Purchase. 
22. IIalberd- Rausch l\Ioclel, Purchase. 
23. T,vo-Handed Sword-Rausch Model, Purchase. 
24. Jousting Lance-Rausch 1\iodel, Purchase. 
25. Crossbovv-Rausch Model, Purchase. 

AR:\IS (Modern Period) : 
26. Rifle ( early 19th century )-Gift from F. E. Brooks. 
27. Rifle (middle of 19th century)-Loan from Vance 

Yeager. 
28. Revolver (middle of 19th century)-Loan from F'. 

E. Brooks. 
29. Knife (Spanish-American War) - Loan from A. D. 

To,vne. 
30. S,vord of Swiss Lieutenant-Loan from l\'Irs. Kretz· 

me1er. 

B _1.BYLOXIAN Docu:ME~Ts (10 Genuine Originals), Purchase: 
31. Seal Cylinder-Hematite (broken)-From BabyloI,., 

2100 B. C. 
32. Votive Offering-Clay Cone-From Warka, 2100 

B. C. 
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33. Temple R ~ cord--C1ay Tablet-From Jokha, 2300 
B. C. 

34. Ten1ple R 2 cord-Clay Tablet-- :B7 rom Jokha, 2300 
B. C. 

35. Temple Record- Clay Tablet- From Jokha, 2300 
B. C. 

36. Temple Record- Clay Tablet-From Jokha, 2300 
B. C. 

37. Temple R ecord- Clay Tablet- From Drehen, 2200 
B. C. 

38. Temple Record-Clay Tablet- From Dre hen, 2350 
B. C. 

39. Trmple R0rord- Clay Tablet-From Dreben, 2250 
B. C. 

40. Temple Record-Clay Tablet-From Drehen, 2250 
B. C. 

BOOKS: 
41 Robertson, History of America, quarto, London, 1777 

- Loan fT·om F. K. Baity. 
42. l\tiecklenburgisches Kirchen Gesangbuch, GustrO\\.· . 

1823-Gift from lVIiss l\1ary Foley. 
43. Hubner, Kinder Bibel, Bern, 1815- Loan from Mrs. 

Kretzmeirr. 
44. Di0 Psalmen und Fest Lieder, Bern, 1830- Loan from 

Mrs. Kref z1ncior. 
45. Gflistliche IIimmels Leiter, Langnau. J 822- Loan by 

l\Irs. l{retzmeier. 
46. J~dson, l\f usical l\f onitor, Ithaca, 1825-Loan by H. G. 

Swanson. 
4 7. Lyman, Questions Designed for the Use of Those En­

gaged in the Study of Lyman's Historical Chart, Philadelphia, 
1875. 

48. Gospel of 1\1 atthe,v (in Oriya), Cuttack, 1900- Gift 
from 1\1 is8 Ragon. 

49. Mason, 'rhe Elders (in Sgaw Karen), Rangoon, 1887 
-Gift from Miss Ragon. 
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50. Sunday School Lessons for June, 1904 (in Pgho Kar­
en), Rangoon, 1904- Gift from Miss Ragon. 

CHURCH: 

51. Papal Coat of Arms- Rausch Model, Purchase. 
52. Bishop's Coat of Arms- Rausch Model, Purchase. 
53. Bishop's Staff- Rausch Model, Purchase. 
54. Rosary- Rausch Model, Purchase. 

Co~FEDERATE CURRENCY: 

55. $430 in bills ranging from $5 to $100. 
Gift of $300 from U. S. Treasury Dept. 
Gift of $100 from J. E. Rouse. 
Gift of $20 from Miss Georgia Grimes. 
Gift of $10 from Thos. Alexander. 

CRAFT Gurr.ns : 
56. Coat of Arms of Bakers-Rausch Model, Purchase. 
57. Coat of Arms of Joiners-Rausch Model, Purchase. 
58. Coat of Arms of Blacksmiths- Rausch Model, Pur­

chase. 
59. 
60. 
60. 
62. 
63. 
64. 

chase. 
65. 

chase. 
66. 
67. 
68. 

chase. 
69. 

DRESS: 

70. 

Coat of Arms of Printers- Rausch Model, Purchase. 
Coat of Arms of Glazers-Rausch l\1odel, Purchase. 
Coat of Arms of Tailors- Rausch Model, Purchase. 
Coat of Arms of Butchers-Rausch Model, Purchase. 
Coat of Arms of ·weavers- Rausch l\fodel, Purchase. 
Coat of Arms of Shoemakers-Rausch Model, Pur-

Coat of Arms of Locksmiths-Rausch Model, Purchase 

Coat of Arms of Barbers-Rausch Model, Purchase. 
Coat of Arms of Tinners- Rausch Model, Purchase. 
Coat of Arms of Goldsmiths-Rausch Model, Pur-

Coat of Arms of Brewers- Rausch Model, Purchase. 

Himation (Greek)-Hensell Model, Purchase. 
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71. Chlamys (Greek)-Hensell Model, Purchase. 
72. Single Peplos (Greek)-Hensell Model, Purchase. 
73. Peplos with Cape (Greek)-Hensell Model, Purchas0. 
74. Woman's Chit on ( Greek)-Hensell Model, Purchase. 
75. Toga (Roman)-Hensell l\'.Iodel, Purchase. 
76. Paludamentum (Roman)-Ilensell Model, Purchase. 
77. Sagum (Roman)-Hensell Model, Purchase. 
78. Tunic (Roman)- Ilensell Model, Purchase. 
79. Pointed 'roe Shoe (l\Iedieval)-Rausch Model, Pur­

chase. 
80. J)utch Peasant Costume (Modern)-Loan from Miss 

Tho1npson. 

F .ACSI:\IILES CF N 01 ED IIrsTORTCAL Docu:l\IENTS: 
81. J\Iagna Carta-Gift from F. B. Wilson. 
82. J)eclaration of Independence. 

FOREIN Corxs: 
83. Japanese Coin- Gift -from l\Iiss Elizabeth Fair. 
84. Japanese Coin-Gift from J\Iiss Hughes. 
85. Chinese Coin- Gift from Miss Hughes. 
86. French Centime-Gift from Mrs. Kirk. 
87. Saxon Pfennig. 

HOUSES: 

88. Egyptian House-Made by students in Oriental His-

tory jn J 913. 
89. Greek House- 1\fade by students in Greek History 

in 1913. 
90. 
91. 

Roman !louse -Hensell Model, Purchase. 
Saxon Peasant House- Rausch Model, Purchase. 

HousEhold Furniture and Utensils: 
92. Chair (split hickory bottom)- Loan from Miss Byrd 

Hall. 
93. 
94. 

Oil Lamp~Rausch Model, Purchase. 
Cookpot-Rausch Model, Purchase. 



95. Wheel Clock-Rausch Model, Purchase. 
96. Candle Snuffer-Loan from Mrs. Jacob Sands. 
97. Candle Snuffer (broken)-Loan from Elvis Rhoades. 

I NDIAN R ELI CS : 

98-107. Arrow Heads (10) -Loan from A. D. Towne. 
108- 121. Arrow H eads (14)-Loan from A. D. Towne. 
122. Arrow Ilead (1)-Gift from E. 0. Dayton. 
123. - Arrow Head- Gift from Mrs. John R. Kirk. 
124-127. Skinners ( 4)-Loan from A. J. Newman. 
128. Skinner- Loan from A. D Towne. 
129-· 131. Spear H eads (3)-Loan from A. D. Towne. 
132. Ax Head- Loan from George Brewington . 

., 

133. A x Head-
134- 135. Hatchet H eads (2 )-Loan from A. D. Towne. 
136. Hatchet Head- Loan from A. J. Newman. 
137- 139. Hammer Heads (3)-Loan from A. J. New-

man. 
140- 141. Unfinished Tools (2)-Loan from A. J. New­

man. 
142. 
143. 

Towne. 
144. 

N ewman. 
145. 
146. 
147. 

Campb ell. 

Polishing Stone- Loan from A. J. Newman. 
Pottery ( 3 broken pieces )-Loan from A. D. 

Po ttery (3 broken pieces)-Loan from A. J . 

Pestle- Loan from A. D. Towne. 
Bo,vl of Pipe. 
Flint Figure of a Man- Loan from Elizabeth 

148. Wallet (made by Black Hawk)-Loan from 
Elizabeth Campbell. 

149. · T eeth (2)-Gift from R. H. Jones. 

L EGAL DOCUMENTS : 

150. Tax R eceipt (1869)-Gift from E. 0. Dayton. 
151. Tax R ec eipt (1869)-Gift from Otis Dodson. 
152. Tax Deed (1852)-Gift from E . 0. Dayton. 
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153. Quit Claim Deed (1862)-Gift from E. 0. Dayton. 
154. Warranty Deed (1782 )-Gift from E. 0. Dayton. 
] 55. Warranty l)eed (1794)-Gift from E. 0. Dayton. 
!56. Warranty Deed (1785 )-Gift from E. 0. Dayton. 
157. Warranty Deed (1795)-Gift from E. 0. Dayton. 
158. Warranty D eed (1860)-Gift fl'om E. 0. Dayton. 
159. Land Patent (1859)-Gift from :B,. E. Brooks. 
160. Contract for Sale of Land (1857)-Gift from E. 

0. Dayton. 
161. Bond (1834)-Gift from E. 0. Dayton. 
162. l\Ianufacturer 's License (1866)-Gift £rom F. E­

B rooks. 
16:3. .F1our Pron1issory Notes (1853, 1856, 1858, 1862)­

Gift fron1 Otis l)odson. 
164. Commission of a Swiss Lieutenant (1867)-Loan 

from l\Irs. Kl'etzmeier. 
165. Honorable Discharge of a Swiss Lieutenant (1867 ) 
166. Certificate of Residence (Switzerland, 1867) 

Loan frorn l\Irs. Kretzmeier. 
167. Xaturalization Papers (U. S. A., 1877)-Loan from 

Mrs. Kretzmeier. 
168- Emancipation of a Slave by U. S. Grant (Facsimile 

of Record)-Loan by E. M. Violette. 

MILITARY A ccOUTREl\1.KNT S : 

] 69. Bullet l\Iould- Gift from Elvis Rhoades. 
170. Bullet Mould- Gift from F. E. Brooks. 
171. Bu11et l\fonld- I1oan from Vance Y eager. 
172. Lead i\1elting Pan- Gift from F . E . Brooks. 
173. Po,vder 1\1 easure-Gift from Elvis Rhoades. 
174. Po,vder Horn and Buckskin Ammunition B ag-

Loan from l\Iichael Hickman. 
175. Po,vder Ilorn and Bag- Loan from Vance Y eager-
176. Po,vder Horn- Gift from F . E. Brooks. 
177. Epanlets of a S,viss Lieutenan1 Loan from JV[rs 

Kretzm ,,ier. 

178. Cant een (Small l\1odel)-Loan from Jacob Sand-;. 
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MUSICAL I STRUMENTS: 

179. 1fjnnesinger 's Harp-Rausch Model, Purchase. 

NE,YSPAPERS: 

180. Missouri Gazette, Nov. 4, 1809 (facsimile)-Gift 
from l\1iss Lulu Trower. 

181. Chattanooga Daily Gazette, Sept. 6, 1864; Sept. 13, 
1864; Sept. 18, 1864- Loan from Judge Jacob Sands . 

182. Daily Republican ( Canton, 0. ) , 1\1arch 18, 1865-
Loan from Judge Jacob Sands. 

183. Tew York Herald, April 15, 1865- Gift from Miss 
Nelle Flanders. 

PRE.SIDEXTIAL CAMPAIGN MATERIAL: 

184. Pamphlet (1888 )-Gift from Miss Winnie Owens. 
185. Buttons (1912)-Loan from E. M. Violette. 

PRINTING: 

186. Gutenberg Press- Rausch Model, Purchase. 

SrEGl~ MA cnr:-.,rEs (Medieval Period) : 
187. Siege Tower- Rausch Model, Purchase. 
188. Siege Tower- I-Iensell Model, Purchase. 
]89. Battering Ram- Rausch Model, Purchase­
] 90. Battering Ram- Rausch 1\.fodel, Purchase. 

SOUVEXIRS FROJ\1 HISTORICAL PLACES: 

191. Piece of Olive Wood from Jerusalem- Loan fr"nl 

A. D. 'rowne. 
192. Piece of Floor of Libby Prison-Loan from A. D. 

Towne. 
193. Piece of Wood from Ft. Craw£ ord, Wisconsin- Loan 

from A . D. Towne. 
194. Pjece of Chinking from '' Old Hermitage' '-Gift 

from J. T. Vaughn. 
195. Tablet made from a Log in the Stockade of the Camp 

nt Chcwa]la, Wash.- Loan from Henry Runnels. 



SrrNKING: 

196. Distaff and Spindle- R,ausch Model, Purchase. 

197. Wool Carders- Purchased from J. G. Pierce. 

198. Spinning Wheel- Loan from l\1iss Byrd Hall. 

STATUARY: 

199. Ro1nan l\Ian- Hensell Model, Purchase. 
200. Statue of Roland at Bremen- Rausch l\Iodel, Pur­

~hase. 
W HI'l'IXG J\fAT ERL\.LS : 

201. Quill Pen, Ink-ho1·n, and Parchment- Rausch 
l\Iodel, Purchase. 

l\IrsOELLA ~ EOUS : 

202. Windmill- Rausch Model, Purchase. 

203. Pine Knot Torch Holder-Rausch Model, Purchase. 

204- Tinder Box- Rausch 1\1 odel, Purchase. 

205. Th1·one of Charle1nagne- Rausch Model, Purchase. 
206. Collar of the Order of Golden Fleece-Rausch Mod­

el, Purchase. 

207. Exchequer Tallies- 1\fade by J. G. Pierce. 

208. Plan of Battle of Waterloo (printed on muslin· 
about 1820)-Loan by Mrs. Kretzmeier . 

209. Sioux Indian War Badge (1890-91)-Loan from 
Amos l\Ii tchell. 

210. Gavel (made from timber of a house that was fired 
upon during the battle of Kirksville)-Gift from A. D. Towne. 

211. Confederate Flag (small size)-Gift from Lynne 
Jones. 

212. Embroidery Square (made by a little Kachin girl 
in Mission School at Bahmo, Burma)-Gift from lVI:iss Ragon-

213. Invitation to a Reception to President Ilayes by the 
Citizens of Louisvil1e, Ky., in 1877--Gift fro1n D. R. Ge1-
hart. 

214. Letter taken fro1n a Wreck on the Wabash at Orrick 
in July, 1909-Gift from Kloss and Stevens. 
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215. Pocket Book (used by Jacob Sands during Civil 
War)-Loan from Jacob Sands. 

216. l\iissouri Defense Bond for $100-Loan from J. F. 
Treasure. 

217. Collection of Internal Revenue and Postage Stamps 
iss\1ed during Civil War.- Gift from l\Iiss Winnie Ovvens. 

218. Peat from Ireland- Loan from W. L. Barkley. 
219. Bread Beans from Porto Rico-Loan fro1n A. D. 

To,vne. 

MATERIALS WANTED. 

Agricultural Tmplements- ].,lail, ,vooden fork, ,vooden 
tooth harro,v, "\\ ()Oden rnauls, and vvooden vvedgcs. 

Clothing- Pioneti· hunter's shirt and leggings, boy's red 
top copper toed boots, any article of vvearing apparel ove:­
t vven ty-five years old. 

Do1nestic Industry-Spinning ,vheel, loom, reel, ,vindjng ,. 
blade, hand se,ving machine, candle 1nould, hand ,voven fab­
rics, and bed covers. 

Household Furni Lure and TJtensils-Candle stick, old 
fashioned larnps, andirons, cooking utensils used around fire 
place, ovens, pe,vter dishes. 

Indian Relics-BO",vs, arrovvs, baskets, pottery. 
Legal l)ocuments and Records-Early deeds, 

patents, honorable discharges, apprentice papers. 
l\Iilitary Accountrements-Uniforms, knapsacks, 

teens. 
l\'.loney- Foreign coins, Continental currency. 
N e,vspapers of Early Times. 

lan.d 
" 

can-

Pictures- Daguerreotypes, early photographs, tin types 
Records of Societies and Orders. 
School Apparatus- Slates, textbooks fifty years or more 

ago, sheep's ,vool eraser, abacus. 
Timepieces- Old clocks, hour glass, sun dial. 
Stamps of Special Issue. 
Weapons- Guns, pistols, s,vords, knives. 
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ILLUSTRATIVE MATERIAL OF THE LATIN 
DEPARTMENT 

A nnrnber of 'I'ogas and Tunics, Catapult and darts-llen-
sel 1 11 odel. 

Ro1na n Book:- IIensell l\Iodel. 
\ rineac. 'I'hrce kinds of Siege-shells-IIensel l\Iodels. 
J~lutius. Sl1ield on rollers--Hensell 1\1:odel. 
l)vs tvch en and Stilus-1'a blet and Pcncil- I-Iensel l\Iodel. 

< • 

Roman Camp. A colored Cybulski chart. 
'l'riu1nphal I>rocession- T,vo colored charts of the Loh ­

meyer Series. 
Interior of a Roman }louse-Colored chart of the l.Jeh­

man Series. 
Three hundred lantern slides on all phases of Roman Life. 
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